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YOU CAN HELP ACCOMPLISH THESE GOALS BY JOINING THE MEMBERS OF YOUR LOCAL EDUCATION ASSOCIATION . 7,400 MEMBERS OF YOUR TEXAS EDUCATION ASSOCIATION AND THE 561,708 MEMBERS OF YOUR
NATIONAL EDUCATION ASSOCIATION.
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TAKE A FIRM STAND ...
A STRONG, UNITED PROFESSION IS IMPORTANT BECAUSE . ..
The proper education of children and youth of our nation has
assumed increasing importance in recent years. At the same
time the difficulties in providing good schools have multiplied.
Teachers who are members of local, state and national education associations have made progress in uniting the teaching
profession behind these purposes. Further progress depends
upon you.

Put These Boots On and
GO PLACES •With Your ...
Local Education Association
Teachers State Association of Texas
National Education Association
Last year 90 1/c of all Texas Negro teachers were enrolled in the Teachers State Association; a much smaller per
centage were enrolled in NEA. Let's all be l 00 % local, state and national this year.

Local Dues vary with Districts - State Dues $2.50.
NEA Membership: Regular, $5 . . . Special, $10 ... Life, $150 or $15 annually for ten years.
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INTEGRATION AND THE NEGRO TEACHER
Much of the discussion concerning the implementation of the recent
Supreme Court Decision on Segregation centers about the Negro teacher.
The authorities (and everyone seems to speak with authority on this subject) give a wide range of opinions on just what the fate of the Negro
teacher will be when, and if, desegregation is effected.
At one extreme we have those who believe that no Negro teacher will
lose his job because of the change and at the other extreme there are
those who predict that all Negro teachers will be replaced as complete
integration is achieved.
It is doubtful that either of these extreme predictions can be substantiated by an unemotional and unbiased study of the problems involved.
One may, if he chooses to make a point, cite examples in other communities where integration of schools has resulted in the complete replacement of Negro teachers. On the other hand, one may point to the successful integration of Negro teachers into mixed schools. Moreover, both types
of examples, as in Indiana, may be found within the same state.
Specific conclusions as to what will happen in one situation may not be
drawn from what has happened in another. The problems are varied, and
in the final analysis integration must be accomplished in the local situation.
The method used must be adaptable to the local community. However,
one thing seems clear- there can be no real integration without the Negro
teacher. In fact, the sort of integration that does not include the Negro
teacher is not integration at all. One wonders if it may properly be called
desegregation.
What is needed now, is the acceptance of integration as the ideal toward which we must move and the development of plans for achieving that
ideal. This calls for positive leadership and a strategy based upon an
objective study of the problems found in specific areas.
In some communities, the problems may appear difficult, but given
proper leadership, in none are they insurmountable. The point of view
needed by leaders in Texas and elsewhere is expressed by Ashmore of
the Arkansas Gazette, in "The Negro and the Schools."
". . . My experience as a journalist in a company of scholars has
strengthened my conviction that no problems are beyond resolution by
reasonable men- not even the thorny ones that lie in the uncertain area
between the polar attitudes of the American white, who does not yet
accept the Negro as his equal, and the American Negro, who is no longer
satisfied with anything less."
We believe that Texas has leaders who are capable of working out its
problems in conformity with whatever ruling the Supreme Court may
make and in such a way that all of its citizens will benefit.
-LESLIE J. WHITE
AUSTIN INVITES YOU'
The Seventeenth Annual Convention of our Association meets in Austin
November 25-27, and it is expected that this will be one of the most important meetings in our history.
The theme of the Convention, "Critical Problems Facing Education in
Today's World" offers a challenge to every member of our organization to
participate in the important decisions and plans which must be made at
this meeting.
An interesting program is being developed, and President Wilson has
been working throughout the year with committees and representative
groups, trying to bring into focus problems that are of concern to all
teachers of the State. Other committees are scheduled to meet prior to the
Convention in order to bring to the group carefully developed plans for
your consideration. The decisions on the proposals to be presented must be
made by you.
The teachers of Austin are anxious to have you come. They are
arranging for your enjoyment and comfort. This is a time when your
Association needs the benefit of your thinking. Now, if ever, we should
face our problems, united.
Austin invites you to make this the biggest Convention in our history.
TEXAS STANOAB!)
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Eight Thousand Strong!
Eight thousand members is the goal set for our Association in
1954-55. It is a goal that may be easily reached if each collector of
memberships will put forth a little additional effort.
Last year through the cooperation of principals, supervisors, and
Local Association leaders, our membership increased from 6800 to
7400. An additional 600 members this year will achieve for us the
desired goal:
Our Membership Has Grown

Our growth in numbers during the past ten years has been outstanding. In 1943-44, 1500 of the 6700 Negro teachers of Texas (22 % ),
were members of our Association. In 1953-54, the number of Negro
teachers in the State had reached 8200, and membership in the Association had reached the all time high of 7400, or 90 % of the potential
enrollment.
This upward trend in membership is probably due to three things:
1. Leadership given at the district and local level.
2. A growing awareness on the part of our teachers of the importance of professional organizations.
3. Growth in financial ability to support professional organizations.
One Thousand Not Enrolled

While the membership records of our Association show encouraging gains when viewed over a period of ten years, this is no time to
rest on our laurels.
If we should count the college teachers, many of whom give wholehearted support to our organization, we will find that more than 1000
public elementary and secondary teachers are still not enrolled. We
need 600 of the 1000 non-member teachers to reach the goal set by
the Executive Committee for this year.
Numbers Important

One of the arguments given in our convention last year was that,
"we should keep our membership fee low in order to enroll all of the
teachers of the State." Although, the enrollment of all of the teachers,
at $2.50 per member will not give us the budget needed to promote a
minimum program of services-numbers are important. They give
added strength and prestige to our organization, and provide a basis
for a united attack upon the problems of our profession.
Today, we are faced with problems which can be solved only by
the combined efforts of all of the teachers in the State. ·
Let us do our best to enroll them all.
Eight thousand members united, can become a powerful force in
determining the direction education will take in the days immediately
ahead.
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Plan for fbese
Oates
OCTOBER 4•6

National Conference on Rural
Education, Washington, D. C.
OCTOBER 14• l 5

Thirty-seventh Annual Meeting,
American Council on Education,
Chicago, Illinois.
OCTOBER 14-17

National Science Teachers Association, Regional Conference, Lake
Texoma, Oklahoma. If further information is desired, address inquiry to Horace H. Bliss, University of Oklahoma, Norman.
OCTOBER 27-29

The Seventeenth Annual Meeting
of the Texas Principals Conference
- Central High School, Galveston.
Registration will begin at noon on
Wednesday, October 27. For further information write: Samuel D.
Kane, President, c/ o Booker T.
Washington Elementary School,
San Antonio, or W. E. Jones, Secretary, c/ o E. J. Campbell High
School, Nacogdoches.
NOVEMBER 7-15

American Education Week.
Materials-The Basic AEW Packet is available at a cost of $1.25
from: American Education Week,
National Education Association,
1201 16th Street, N.W., Washington 6, D. C.
NOVEMBER 14•20

National Book Week-Slogan for
1954: "LET'S READ." For suggestions write to Children's Book
Council, 50 West 53rd Street, New
York 19, New York.
NOVEMBER 25•27

Annual Convention, Teachers
State Association, Austin.
THREE
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Teach Them to Ask Questions
By GRANVILLE M. SAWYER
Huston-Tillotson College
Austin, Texas
I. Introduction

The following discussion is intended as an introduction to a series of
discourses on the general subject of
teaching oral communication at the
grade levels. The essays are the results of specific experiences of the
writer with public school teachers
in the Texas community, and are
designed to provide adequate substructure for the formal and informal suggestions he has provided
in the past, and for the additional
proposals that he will set forth commensurate with further training and
experience. The broad assertions in
the present essay are not altogether
without purpose ; the questions
which will remain after having read
this document are not unexpected.
In fact, they are, in part, intentional.
Such assertions and questions will
serve as bases for more analytical
treatment of specific areas of speech
pedagogy in subsequent writings. It
is hoped that something in the discussions will be found to be compatible to cherished theories and
practices of pedagogical procedures.
If this is so, expression of such compatibility will be appreciated. The
expression of displeasure will be appreciated no less.
II. Discussion

In the spring of 1947, the principal
of a Negro high school of a small
community of Central Texas sought
out the writer and made, in effect,
the statements which follow. "I
understand that you are a speech
teacher. You know, we need a
speech teacher in my school, but
won't have one for a long time. I
wonder if you would suggest something that my English teacher can
do until we get one."
Within the personal experience of
this writer, this represented the first
evidence of concern over the status
of oral communication in a Negro
public school outside of the more
urban areas. Further, it was the
only such request received in that
school year, 1947-48. In the subsequent six years of the writer's split
career at Samuel Huston and the
POUR

present Huston-Tillotson College,
the number of such inquiries increased at a very rapid rate. In the
school year of 1952-53, for example,
more than twenty-three requests for
suggestions relative to speech activities in Negro elementary and high
schools of Texas were complied with,
either via correspondence or in person. They ranged from evaluating a
year's program of speech activities
to lending a copy of a one-act play.
Between these extremes was an interesting variety of questions, entreaties, et al. The writer feels that
an attempt to organize several discussions around the basic principles
involved in these exchanges is justified, and the attempt is made with
the teachers in mind who have made
use of this resource, and those who
will become acquainted with the
program for the first time.
The writer's general reactions to
the request in the opening paragraph
of Discussion was based on an implied question. Within the framework of oral communication: i.e.,
Arts, Forensics, Correction, what
can the regular classroom teacher
do to facilitate development of efficiency in oral communication? The
specific response to the inquiry was
characterized by the impulsiveness
generally attributed to and expected of the newly oriented. It was
simply this: In the absence of a
teacher specially trained in speech
techniques, the English teacher, or
any other teacher for that matter,
can best facilitate the development
of efficiency in oral communication
by teaching her pupils to ask questions. The reader may be able to
imagine the consternation of the
principal when all he received for a
sixty mile trip was the fuzzy directions, "Teach them to ask questions."
After reflecting upon the experience
many times, however, this writer believes that today he would respond
again to the inquiry in essentially
the same manner. The primary difference, of course, would be the
alleviation of the void that surrounded the original response; and amplification of the basic idea in terms of
the resources that the public school

teacher has immediately available.
In the main, the answer to every request for information about speech
activities in the regular classroom
at the grade levels has radiated from
the thesis statement: Teach them to
ask questions!
This thesis does not exist of itself.
It is necessarily a part of the writer's
philosophy of the broad areas of oral
communication in reference to classic
pedagogical concepts. There is at
present, wide, if not general, acceptance of Dewey's "education of
the whole child" theory. Further,
the cardinal principles of education
as set forth by the National Education Association make clear the discrete components of this philosophy. All of these are so familiar to
the reader that no purpose would
be served by presenting them here
in more detail. Suffice it to say that
the simple statement "Teach them
to ask questions" takes on com- 9)
pounded aspects in the context of
present educational philosophy.
Such generalization is usually sufficient for less analytical cases, but
here we are concerned with a specific area of education - speech.
What of the philosophy of speech
education? How does it fit in the
broad philosophies which direct our
present pedagogical procedures?
These are very demanding questions
to which positive reactions must be
made if teaching in the area of oral
communication is to be effective.
The writer gives a measurable
place to the art function of speech.
The effective interpretation of dramatic dialogue, for example, is never
without its benefits; but he gives a
much larger place to the useful
function of speech education. That
is, speech at the grade levels should
have as its primary aim one of serving the pupil as a useful function in
his attempts at socialization. On the
primary and elementary levels, the
child's social horizon is daily expanded, usually in an abrupt fashion. He immediately reacts to the
newly discovered objects and object '
relationships in terms of what he observes in the behavior of his elders
TEXAS STANDARD
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and his peers; mostly, the former.
If what he observes is not commensurate with his infantile intelligence,
which is usually the case, the immediate response is a question. The
older pupils, the high school students, have precisely the same response pattern; differing only in
degree, if at all.
In the light of the immediately
preceding paragraph, there appears
a seeming paradox. Since it is the
"natural" behavior of the child to
ask questions, why is it necessary to
teach him to ask questions? This
would be a logical assumption, and
it deserves a quick look at a specific aspect of the child-rearing practices of our culture.
We tend to reward the child for
"keeping quiet", for "not bothering
me with so many questions", et al;
and we tend not to reward him for
the opposite behavior. Without detailed examination of the dynamics
of this practice, we can see that
under this arrangement, "How high
is up?" drops out of the child's
growth pattern, per force, before he
has the adequate notion of what he
is seeking. If this viewpoint is generalized to the questions on sex,
religion, adult behavior, et al., of the
youth in pubescent and adolescent
years, again is discovered the untimely demise of evidence of the
most "natural" function of the ego
--curiosity. It was interesting and
rewarding to note the very didactic
treatment of this general viewpoint
by Descartes, the noted French
philosopher of the 17th century.
In a word, we are presenting a
sub-thesis: To teach them to ask
questions involves unlearning as
well as learning. We have accepted.
the assumption that the questionasking period is a natural occurrence in child development. Under
optimal conditions, this period serves
as a fertile background for the mature and analytical intellect which
is so desirable, so sought after, aud
so generally unattainable. Under
less than optimal conditions, and
we hold these to be predominant,
devices are called into use to suppress this function. This is what
must be unlearned: the suppressing
agents-the behavior patterns, especially those associated directly with
speech behavior, which have served
the user so well in this area of restricted verbalization.
The specification of ways of asking questions, and the values to be
TEXAS STANDARD

derived therefrom have been treated frequently in educational literature. The reader should review his
favored source of this information.
But, beyond the conventional historical treatment, what is the magical influence of asking questions?
Why the lofty place for the process
in this discussion?
To satisfy this point of inquiry,
we begin by stating the accepted
fact that man is a social being. That
is to say, his existence is dependent
upon the degree of functional autonomy he is able to attain as a
result of group interactions. This,
in summary, is the process of socialization. Its purpose is to bring the
narcissistic behavior of the child in
line with established "culture referents." The child soon "introjects"
from the culture the desire to be
"logical" in relation to these "referents." When his perception of
God, for example, does not seem
"logical" in comparison with the
general concept of the culture, the
natural response is typified by
"Where is God?", "Why can't I see
Him?", ad infinitum. This is the
clearest indication that the process
of socialization is at work.
Further, there is general acceptance among speech authorities that
UJ:> to 90 % of such socialization takes
place through oral communication.
This writer would add : chiefly of
an interrogative nature. Here we
may conclude that the magical quality of questions lies in the fact that
their presence is indicative of social
and intellectual maturation; the sine
qua non of effective communication.
The purpose of this short essay
has been held to two generalizations; neither of which is mutually
exclusive. First, it would perhaps
be unwise to have the regular classroom teacher follow rigid speech
procedures that would make additional demands upon her time and
energy that would not be justly rewarding to either her or her pupils.
This is the job of the speech trained
teacher. Second, the general educational philosophy of our culture, as
supplemented by specific principles
of pedagogy finds measurable fulfillment at the hands of all classroom teachers alike when they
"TEACH THEM TO ASK QUESTIONS." An attempt to relate these
broad assumptions to specific subject matter areas will occupy the
thinking of the writer for subsequent
writings.

TEACHING OPPORTUNITIES
ABROAD, 1955-56
U. S. DEPARTMENT OF
HEALTH, EDUCATION AND WELFARE
OFFICE OF EDUCATION

Washington 25, D. C.

Opportunities for American elementary, secondary, and junior college instructors to teach abroad during 1955-56 have been announced by
the Department of State, the Board
of Foreign Scholarships, and the
United States Office of Education.
These opportunities are made available under Public Law 584, 79th
Congress, (The Fulbright Act) and
Public Law 402, 80th Congress, (The
Smith-Mundt Act).
American teachers may apply for
an exchange of positions with teachers from the following countries:
Australia
Austria*
Belgium-Luxembourg*
Canada
France*
Germany*
Netherlands
New Zealand
Norway
United Kingdom
There are opportunities for Americans to teach abroad without an
exchange of teaching positions in
the following countries:
Burma
Denmark
Finland
Greece
Iraq
Italy*
Japan
Netherlands
Thailand
Union of South Africa
United Kingdom
Colonial Areas
Special summer seminars offer opportunities for teachers of French
and the Classics in France and Italy.
Applications will be received from
August 1 through October 15, 1954.
Qualifications include: a bachelor's
degree, preferably the master's degree, three years of successful teaching experience, U. S. citizenship,
good health and moral character,
emotional stability, and adaptability.
Other qualifications being equal,
persons under 50 years of age and
veterans are given preference.
* Knowledge of the language of
the country is required.
FIVE
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The year 1954 has passed the halfway mark and is moving inexorably
toward the close of the third quarter.
Momentous events have occurred
since the beginning of the year.
Most important to our teaching profession has been the May 17th verdict of the Supreme Court which
ruled that segregation in the public
schools is in violation of the Constitution. Certainly this decision will
have some effect upon education in
Texas. However, intelligent fairminded Texans will bring about the
satisfactory solution of the problems
involved. Negro teachers have a
definite assignment in carrying out
the responsibility of providing the
best education possible for our youth
through thorough preparation, efficiency in teaching, and through rededication to the job of teaching.
It was my privilege to attend the
National Education Association Convention which convened in New
York City, June 27 through July 2, at
SIX

Madison Square Garden. Other co-workers from our association were also
present. Chief among the many good things which were accomplished was
the election of our fellow-Texan, and former W acoan, Miss W a urine
Walker of the Texas Education Agency to the presidency of the N. E. A.
for the ensuing year. Texas was also awarded the Willard Givens trophy
for having the most appropriate Headquarters display.
Among the important topics discussed at the N. E. A. meeting were those
dealing with teacher welfare, legislation and finance, organizational problems, improvement of instruction, professional preparation and growth, and
community relations. Outstanding speakers included: Mayor Robert
Wagner, New York City; Joy Elmer Morgan, retiring editor of the N. E. A.
Journal; President Grayson Kirk, Columbia University; Dr. Ralph Bunche,
Director of the Division of Trusteeship, United Nations; Dr. Ruth Cunningham, Teachers College, Columbia; Mrs. Agnes Meyer; Dr. E. 0. Melby,
New York University; and Dr. Robert W . Edge, Queen's College.
The annual meeting of our State Association is to be held in Austin at
the new modern Anderson High School, Mr. W. B. Campbell, principal.
Mr. Campbell is also chairman of the Austin Local Committee. The annual
meeting will include the presence of such outstanding educators as Dr.
Sherman D . Scruggs, Lincoln University and Dr. Lawrence A. Davis, president of Arkansas State A. and M. College who will speak Thursday night
and Friday morning respectively.
This year has been spent thus far in attempting to accomplish the following objectives:
1.

Presentation of critical problems to District Associations.

2.

Recognition of the Centennial of Public Education in Texas.

3.

Intensive study of problems by workshop groups.

4.

Participation of many teachers in some phase of the Association
program.

5.

Continuation of work on objectives previously established.

6.

Strengthening of Executive Secretary's program.

7.

Closer affiliation with N. E. A. and A. T. A .

8. Improved local and district association affiliation with the State
Association.
9.

Encouragement of the Dushane Fund.

10.

Student participation through Future Teachers of America and the
Lone Star Student Council representatives.

11.

Securing of additional funds for the operation of the Association
program.

12.

A beneficial and fruitful annual session.

It is my belief that all teachers can strive more strenuously to help
bring about the realization of these above-mentioned objectives. They are
not impossible. Let us work together toward that goal.
In regard to the work of the Association, as we approach the annual
meeting, may I say that persons who are heading committees should contact members of those committees and report what has been accomplished.
These reports should be made in the Standard and at the November meeting. All section chairmen and panel chairmen should send in a brief agenda
of what is planned for the afternoon sessions on Thursday,· November 25,
and Friday, November 26, including the activities and the participants.
Forms for this purpose have been sent to section meeting chairman. Panel
chairmen will not have to select participants as the Planning Committee
has attended to that detail. These panels will consist of a number of professional and lay people who will discuss some one of the six major areas
listed in "Critical Problems Facing Education for Today's World."
There is no task too difficult for the men and women who are intelligent enough to guide and direct so well the youth of this great nation with
God's help and guidance.
TEXAS STANDARD
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The Flag Flies At Brentwood
By L. D. HASKEW
Vice-Chairman, Educational
Policies Commission

They hoisted a flag over the Brentwood School the other day. As it
rose to the zenith of its shiny new
flagpole and cast itself bravely upon
the air, that flag symbolized something so big that the people watching it felt caught up and flung
triumphantly toward the future
themselves.
That flag represented America at
its best. It was the gesture of a new
generation of American pioneers,
building a 1954 model of the American way of life.

•

STANDARD

Brentwood is a new residential
neighborhood in a fast-growing
metropolis. Eighteen months ago it
was a cow pasture. Twelve months
ago three hundred houses were nearing completion and one hundred
more were under construction. Nine
months ago the Brentwood Elementary School opened its doors for the
first time.
What a school opening! No clusters of youngsters eagerly talking
together about common experiences.
They hadn't had any. No parents
chatting in the halls. They didn't
know each other. Brentwood was
just an address, not a neighborhood
and certainly not a community that
belonged to people and to which
people belonged.
The same night that school opened the Brentwood School held its
first meeting for parents. Before
that night was over, Brentwood citizens were at work in committees to
help with the school program. Before long, other committees were
springing up all over the place,
working at things only remotely
connected with a school program as
such.
Three churches got their start in
the schoolhouse. A shopping center
for the neighborhood was secured.
TEXAS STANDARD

When the city administration could
not provide a swimming pool and
playground, the citizens met at the
school, made their plans, set up their
organizations, and proceeded to construct a swimming pool with their
own labor and materials. A Neighborhood Council was formed. "Town
meetings" became regular events.
A garden club and a child-study
club got started.

The booklet, Strengthening Community Life : Schools Can Help, which
is the inspiration for thi s a r ticle by
L. D. Haskew, was published in May
1954 by the Educa tional Policies Commission of the Na tional Education
Association and the America n Association of School Administrators.
It is a policy sta t ement that calls
upon the schools of the nation to assist citizens in effor ts toward local
community improvement and invites
citizens to make full use of their local
schoo l r esources in strengthening local community life.
The thesis of this volume is threefo ld:
Strong local communities have
unique contributions to make to
the achievement of American
pur poses.
In the process of building
strong loca l community life, citizens should become a nd r emain
self-reliant, inventive, a nd independent individuals, self-protected against the stifling encroachment of statism and deadening
conformity.
The local community's schools
both can and should become pot ent channels used by the people
to strengthen local community
life.

special about that? Let us quote
from a visiting speaker at the last
P-TA meeting of the year.
"The Educational Policies Commission has just issued a tremendously challenging document.' What,
it asks, will make America strong?
Its answer, in effect, is- Brentwoods.
"Brentwoods- local communitiesof-living in which people become
neighbors, learn to work together,
develop the bed-rock skills of
democracy.
"Brentwoods- local communities
which are self-reliant, independent,
willing to solve their own problems
by the sweat of their own brows.
"Brentwoods-eollections of people who have the sense to see that
their schools are powerful tools for
community-building, and have the
willingness to use their schools to
make life better for everybody right
now.
"Brentwoods neighborhoods,
towns, or cities blessed with boards
of education and school personnel
keenly aware of the stake America
has in creating truly effective local
communities, and dedicated to community-building as an imperative
role of the school."
So, the people of Brentwood decided to have a flag-hoisting celebration. Yes, they erected the flagpole themselves, erected it at the
schoolhouse.

There it stands today, a reminder
These and many similar developthat in hundreds of communities
ments rapidly transformed Brentover America, teachers and other
wood from an amorphous aggregacitizens with vision and devotion are
tion of people into an increasingly
moving once more to open up a new
effective social unit. Brentwood - ,.~..s
frontier of service for America's
becoming a self-reliant, creative
great asset-its system of public
community- one in which people
schools.
thought together, planned together,
1 Educational Policies Commission, Strengthgot along together.
ening Comm unity Life : Schools Can Help.
Washington : National Education Association ,
But, why the flag? What was so 1954. 42 pages. 35 cents.
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Supreme Court Decision
on Segregation
By JOSEPH H. DOUGLASS
Consultant in Intergroup Education
U. S. Office of Education
D r . J oseph H. Douglass w as r ecently ap po in ted a n assista nt to the S ecr e tar y for
p r ogram a n alysis in th e Departmen t of
H ealth, Education , a nd Welfar e. Prior to
this n ew assi gnment h e was a special
c onsultant on inter group education in the
U . S . Office of Education . A n ative o f
Wash ington. D . C ., Dr. Douglass attended
the p ublic schools there, received the A . B .
a nd M . A . degrees from Fisk , a nd t he Ph.D .
at Har vard . He is the a uthor of numerous
articles in th e fi eld of social research and
psychology. H e sp en t the past year in
Cairo, Egypt, as a F ulbr ight lect urer for
the U . S . State D epar t ment.
Th is article is the f ul l text of a speech
delivered at a worksh op on Intergroup
R elations h eld at In dia na Universi ty in
July 1954. We believe th at our m e m bers
wiU b e interested in su ch a comp rehensive discussion of the Supreme Court Decision on S egregation in t he public schools.
The E ditor.

At the outset I wish to indicate
first that the subsequent presentation is made in my capacity as a private citizen. The views herein contained are in no way · indicative or
r epresentative of the views or policies of the U . S . Office of Education,
the U. S. Department of Health,
Education, and Welfare, or of any
other official body . Second, I wish
to indicate that any views presented
are all contained within the realm of
conjecture. It is impossible to presage the subsequent action or opinion of the U . S . Supreme Court.
With these qualifications having
been made, we may now proceed
with our presentation.
We shall wish to explore six aspects of the broad subject under
consideration. (1) We shall review
the Supreme Court opinion delivered on May 17, 1954. (2) We shall
explore certain ramifications of the
Court's opinion in areas outside the
field of public education. (3) We
shall discuss certain implications of
the Court's opinion in public education. (4) Certain alternative possibilities of subsequent court action
will be suggested . (5) The consequences of the possible court action
on local communities will be examined. (6) Finally, suggested appr oaches to the im provement of
intergroup relations will be advanced
in terms of the implementation of
the court opinion already delivered.
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The Supreme Court Decision

In the opinion regarding the practice of segregation in education in
the public schools handed down by
the U . S . Supreme Court on May 17,
1954, the following observations
were made by the Honorable Chief
Justice Warren:
"Today, education is perhaps
the most important function of
state and local governments.
Compulsory school attendance
laws and the great expenditures
for education both demonstrate
our recognition of the importance of education to our democratic society . It is required in
the performance of our most
basic public responsibilities,
even service in the Armed
Forces. It is the very foundation
of good citizenship. Today it is
a principal instrument in awakening the child to cultural
values, in preparing him for
later professional training, and
in helping him to adjust normally to his environment. In these
days, it is doubtful that any
child may reasonably be expected to succeed in life if he is
denied the opportunity of an
education. Such an opportunity,
where the state has undertaken
to provide it, is a right which
must be made available to all on
equal terms."'
Such is the undergirding philosophy
with respect to the importance of
education in our nation and its availability on equal terms to all of our
children.
As is generally known, the Court
considered the question of the constitutionality of segregated educational facilities under the concept of
the " equal protection of the laws"
guaranteed in the 14th Amendment
of the U. S. Constitution in the cases
from Kansas, South Carolina, Virginia and Delaware. In the District
of Columbia case the petitioners
alleged that segregation in education

deprived them of their rights under
"due process of law" under the 5th
Amendment. In holding that the
"equal protection clause" of the 14th
Amendment prohibits the states from
maintaining racially segregated public schools, the Court maintained
also that the "due process clause"
in the 5th Amendment on which the
District of Columbia case was argued, was also justifiable grounds
for prohibiting segregation in educational facilities in that city. The
Court said that the two concepts,
although not always interchangeable, were not mutually exclusive in
that they had both st emmed from
our American ideal of fairness, and
as stated by them, "discrimination
may be so unjustifiable as to be violative of due process."'
In no uncertain terms the Court
stated that it believed that segregation of children in public schools
solely on the basis of race, even
though the physical facilities and
other "tangible factors may be equal,
deprived the children of the minority group of equal educational opportunities. They concluded, "that
in the field of public education, the
doctrine of 'separate but equal' has
no place (and) separate educational
facilities are inherently unequal.""
The Court left the matter of the
formulation of the decrees by which
to implement its opinion until the
fall term 1954 due to the reasons
stated of (1) considerable complexity involved, (2) the wide applicabrlity of the decision, (3) the variety of local conditions and (4) as
a result of the fact that the opinions
delivered are so-called "class actions." Reargument of questions 4
and 5 in the earlier action by the
Court, 1952 Term, would be heard
at that time. The U. S . Attorney
General was invited to again par- '
ticipate and as stated by the Court,
"the Attorneys General of the States
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reqmrmg or permitting segregation
in public education will also be permitted to appear as amici curiae
upon request to do so by September
15, 1954, and submission of briefs
by October 1, 1954."'
Question 4 in the Court's earlier
consideration of the case reads as
follows:
"Assuming it is decided that segregation in public schools violates
the 14th Amendment
(a) Would a decree necessarily
follow providing that, within the
limits set by normal geographic
school districting, Negro children
should forthwith be admitted to
schools of their choice, or
(b) May this Court, in the exercise of its equity powers, permit an
effective gradual adjustment to be
brought about from existing segregated systems to a system not based
on color distinctions?"
In the U. S. Attorney General's
Supplemental Brief for the United
States on Reargument", the point is
made that three fundamental principles govern the granting of judicial
remedies. It states
"(1) One whose legal rights have
been and continue to be violated is
entitled to relief which will be effective to redress the wrong. If a Court
finds that certain conduct is unlawful, it normally enters a decree of
enjoining the continuation of such
conduct.
(2) A court of equity is not inflexibly bound to direct any particular form of relief. It has full
power to fashion a remedy which
will best serve the ends of justice
in the particular circumstances.
(3) In framing its judgment, a
court must take into account not
only the rights of the parties, but
the public interest as well. The
needs of the public, and the effect
of proposed decrees on the general
welfare, are always of relevant, if
not of paramount concern to a court
of justice."
In some cases the Court has required an immediate compliance to
its decrees. At other times it has
allowed and declared a "reasonable"
length of time within which to effect
its directives. In still other circumstances the Court has framed its
relief to permit correction of illegality, or in other instances where
practices have been found to be unlawful, courts have suspended the
operation of their decrees on grounds
of inconvenience to the public or
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undue hardship to the wrongdoer.
In the latter circumstances they
have allowed sufficient time for removing the illegality. It has been
indicated by the U. S. Attorney General that the Court has expressed a
reluctance to enter decrees which
would involve it in the administration of complex and detailed matters.0
Question 5 for reargument before
the Court is as follows:
"On the assumption on which
questions 4 (a) and (b) are
based, and assuming further
that this Court will exercise its
equity powers to the end described in question 4 (b),
(a) should this Court formulate detailed decrees in these
cases;
(b) if so, what specific issues
should the decrees reach;
(c) should this Court appoint
a special master to hear evidence with a view to recommending specific terms for such
decrees;
(d) should this Court remand
to the courts of the first instance
with directions to frame decrees
in these cases, and if so, what
general directions should the
courts of first instance follow in
arriving at the specific terms of
more detailed decrees?
As in the case of Question 4 asked by the Court, Question 5 is also
based on certain assumptions. One
is that the Court can permit an
effective gradual desegregation process. A second assumption is that
it might exercise its equity powers
to that end.' The possible course of
action which the Court may take we
should like to discuss at a later
point in this paper.
Ramifications of the Court's Opinion
in Areas Outside of Public Education

There is no question that the Supreme Court's ruling will have
numerous effects on a wide range
of social relationships outside of the
realm of formal education. How
revolutionary these changes may be
depends upon several interpretations. Traditions and customs which
nave oeen maintained among groups
based on a pattern of rigid and enforced separation of ethnic groups
may be expected to be altered.
Whereas in many communities the
pattern of the educational system
has been used as the accepted way
of life and as the model for other
institutional services, this situation

will no longer be the case. With the
admixture of children and personnel
from all areas of the community and
from all walks of life occasioned by
desegregated schools, one may look
forward to patterns of social relationships of a kind and degree
previously unknown in many communities throughout our land.
Doubtless the residential pattern
in numerous communities will
undergo a change as persons seek
to live in those areas of the community which afford their children
better school facilities, or which
offer needed specialized curricula.
Social agencies, business establishments, and other institutions surrounding schools which heretofore
have catered to a "selected" clientele, may now conceivably serve
many new groups. Playgrounds,
parks, community centers, and other
recreational facilities may be increasingly utilized by an altered
population group. With children
from various ethnic groups finding
their way together over the entire
community, new kinds of associations and organizations among
them together with friendships
across ethnic lines may be augmented. Hence the structure and nature
of the juvenile peer group will be
altered. Social problems of various
kinds and of a wide range which in
the past have been identified with
certain areas of the community due
to obsolescence, poor economic conditions and other factors may no
longer be expected to be solely identified with these community areas.
The list of potential changes no
doubt could be expanded to considerable detail, but in aggregate we
may assume that with an alteration
in the pattern of school relationships, the effects in large measure
will be to destroy many of the
existing practices, conditions and
rationalizations which have supported prejudice and discrimination in
many communities of our nation.
That new rationalizations and
practices in support of discriminatory treatment and prejudice may
be invented might also be expected.
With the removal of one of the basic
institutionalized conditions of segregation in the primary area of relationships, however, there are good
grounds to assume that the innovations may be maintained with only
maximum effort. Vigilant persons of
the groups at which new efforts at
discrimination might be directed,
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may be expected to remain on the
alert for such moves and to develop
counter-strategies in their defense.
To social changes on a wide scale
such as those to which we have
briefly alluded, we may expect a
counterpart in the psychological adjustment of the individuals who
comprise the groups. Hitherto under
privileged persons who also have
been discriminated against may become progressively more assertive
of their new won freedom which may
be accompanied by increased aggressive behavior and hostility.
Persons, on the other hand, whose
social world and patterns of adjustment have been conditioned by an
acceptance of a well-defined "place"
and social role of members of other
groups, may be expected to resist
the complexity of and frequency of
new adjustments made necessary by
a completely altered social milieu.
Resentment, hostility and frustration-born aggression may also result
from these circumstances. From a
psychological point of view, as a result, it may not be a fallacious
assumption to expect at least in the
early phases of the social transitions
an increase in intergroup tensions.
The potential dangers inherent in
these social and psychological adjustments make mandatory the organization and action on the part of
all groups and individuals interested in the maintenance of wholesome
developments in their several communities. Quite fortunately we have
the materials, methods, techniques,
and understandings available by
which to effect the desirable transition.
Another large area within which
the effects of desegregation in education may be expected is within
the laws and statutes of those communities which require or permit
segregation. Although the Court decision applies immediately to four
state communities and the District
of Columbia, it is agreed by inference that those other states which
maintain segregated educational
institutions by law would be required by the Court to obey its ruling
if cases were brought before it.
Those states which permit segregation in education under the present
interpretation seems to be doing so
illegally, although some states may
choose to wait until suits are
brought against them before altering their current practice. It may
be, however, that when the decrees
TEN

are handed down by the Court, socalled voluntary segregation in
public education may not be ruled
out so long as no clear practice or
intent at discrimination is indicated,
i.e., a distinction may be made in the
law between "permititng" individuals to separate themselves according to race and "requiring" them
to do so.
Implications of the Court's Opinion
in Public Education
Public education in the United
States is big business. Apart from
this aspect, the educational system
is one of the major institutions
through which a society gives expression to its values and goals.•
According to our figures, in the current year some 37 million, 9 hundred thousand children and youth
attended the public schools within
the United States at a cost of 11
billion, 785 million dollars. The total number of instructional staff
emoloyed is estimated at one million
and one-half persons. (This figure
excludes personnel of certain private and vocational institutions,
etc.).
Space will not permit a discussion
of statistical comparisons of educational systems in the United States
by race, and in the South. For a
background of the problems involved and of the comparative levels of
the dual systems, however, I wish
to refer to Harry S. Ashmore's The
Negro and the Schools", and subsequent studies which will soon be
forthcoming from the Fund for the
Advancement of Education. One
major observation at this point is
that by nearly whatever criterion
utilized, the education of the mass
of minority groups in the United
States is inferior to that of white
students at every level of the educational system.
The Supreme
Court's decision, as a result, has
not only serious implications for the
effecting of desegregation and eventual integration, but also for a basic
problem of the removal of the qualitative handicaps of minority students
which prior educational segregation
imposed.
In the current issue of School
Life10, Dr. Ambrose Caliver and I
have attempted to point up some of
these qualitative considerations. In
brief, we indicated that the majority
of Negroes have lived in an environment characterized by poverty, insecurity, mobility, poor housing,
dietary deficiency, poor health, and

cultural deprivation. These circumstances have been coupled with a
conflicting set of adjustment pat01
terns in terms of a segregated pattern within a democratic society.
To a large extent, the group has
been released from the obligation
and responsibilities of full citizenship as avenues of full participation
have been denied them. At the same
time they have labored at the lower
levels of the economy which has resulted in small incomes and insecure
employment. In 1949, for example,
the median family income of Negroes
was $1,650 while that for white
families was $3,232. In 1940, whereas one out of eight white workers
had completed less than 5 years of
schooling, for Negroes the ratio
was two out of five. All of these
problems were peculiarly aggravated in the southern part of the
United States where one half of the
Negro workers had less than 5 years
of schooling in 1940.
The implications of the Supreme
Court decision in public education
are thus quite broad. The qualitative differentials occasioned by
segregation in the relative socioeconomic and social status of the
minority and majority group stu- •
dents are but one aspect. Addition- "
al considerations apply to every
phase of the educational system.
There is the matter of the most
economic and socially advantageous
utilization of dual facilities. Whereas
it has been estimated that some
300,000 additional classrooms are
needed to meet the present needs of
the school population, the replacement of the obsolescent facilities
which obtained for many of the minority children will considerably
revise this estimate upwards.
In terms of expenditures per pupil
enrolled, the differentials which
existed in many areas between the
races will have to be eliminated.
New sources of revenue will have
to be tapped in order to achieve the
level of expenditures for all children
which was previously maintained
only for the white children. If this
is not accomplished, the prospect is
one of lowering the average expenditure per child. The same type of
reasoning applies to expenditures for
equipment, instructional materials
and for extra-curricular areas. The
recent vast expenditures in many
states towards the equalization of •
facilities within the segregated system may now be continued, but
TEXAS STANDARD
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within a desegregated system. This
will entail in numerous circumstances a reorientation as to the
utilization of the facilities with the
view towards the elimination of duplication in services.
Administrative questions of the
most effective use and placement of
personnel under a desegregated system must be considered. Where
duality in facilities has been complete, the re-assignment of commensurate duties and levels not based
upon race will pose numerous problems. In addition to the merging of
teacher lists, a desegregated merit
system will no doubt have to be
developed for all existing as well as
proposed positions.
School districts will have to be revised on the basis of the distribution
of the entire school-age population
rather than upon racial considerations. Transportation of students to
school by bus in rural areas will
pose additional problems of administration along with the redistricting
of school areas. Immense clerical
tasks in the revision of the children's
permanent records, inclusive of aptitude, health, social data and other
selective indices, and records of
transfer will be involved.
Questions of discipline and potential conflict among the children who
will be attending schools together for
the first time will have to be considered. Administrators, teachers,
and counselors will have to be on
the alert to judge and deal with
these problems on the basis of fact
rather than to inject considerations
of race or creed into their deliberations. Achieving such objectivity on
the part of teachers and administrators will doubtless require special
and new skills for which in-service
training programs for the staff will
have to be devised.
Administrators and teachers may
expect that parents and other citizens will be much more interested
and hence more vigilant and critical
of all matters pertaining to the
school system's operation than formerly. As a consequence, considerable attention will have to be paid
to the matter of public relations and
the interpretation of the school's
programs.
Within the school the responsibility for helping all of the children to
adjust as successfully and rapidly as
possible to the altered school situation will pose wide and continuous
planning and programming. ComTEXAS STANDARD

batting feelings of inferiority and
superiority will entail ti~~ efforts of
school personnel to a much more
intensive degree than ever before.
Both class and extra-class experiences of children will have to be
organized and operated to assure
that their peculiar individual needs
which resulted from the segregated
pattern may be met. In this connection the school personnel will
have to work closely with the parents and citizens in the effort to
secure their cooperation.
In brief, these are some of the
considerations with which the educators will have to be concerned in
addition to their standing duties of
regular instruction, curriculum revision, athletics and other details in
the operation of the nation's schools.
That desegregation and forward
steps towards integration have been
accomplished in the Armed Forces,
in government employment, and in
many other areas of our national
life, gives us confidence to assume
that the nation, under the leadership
of its educators, may also achieve
the democratic ideals in public education.
Alternative Possibilities of
Subsequent Court Action

For a study of this phase of the
subject I should like to refer to
Robert A. Leflar's and Wylie H.
Davis' " Segregation in the Public
Schools" in the January issue of the
Harvard Law Review" as well as to
the U . S . Attorney General's Supplemental Brief for the U S. on Reargttment'2 cited earlier. After review of these works together with
some others, it would appear that
there are a number of alternative
courses of action by which the Court
may implement its opinion of May
17th. We shall present these alternatives separately, although it is
necessary to bear in mind that the
Court may well combine some of
these possibilities or use other
methods of which we are wholly unaware at this point.
The Questions 4 and 5 as asked
by the Court hint at certain considerations. In Question 4 the Court
asks whether it may permit an
effective gradual adjustment from
segregated systems to a system not
based on color distinctions; and in its
Question 5 it asks whether it should
appoint a special master to hear
evidence with a view to recommending specific terms for its de-

crees or whether it should remand
to the courts of first instance with
directions to frame decrees? Since
it has asked these questions, one
may assume that any action which
the Court might subsequently take
may fall within these limits. Thus
the Court may (1) allow a so-called
" reasonable" length of time within
which to effect the transition from
segregated to desegregated schools;
(2) it may appoint a master, i.e., a
commission or board to hear plans
for effecting the change as well as
to supervise the transition with
periodic reports to the Court; and
(3) it may remand to the lower
courts instructing them to draw up
necessary decrees and provide them
with the broad principle upon which
to construct the decrees. Other possibilities appear to be these. (4)
Having declared that segregation has
no place in public education, the
Court under its equity responsibilities may refrain from immediately
issuing further decrees based on the
grounds of great inconvenience to
certain states and communities in
effecting the transition. (5) The
Court may refrain from issuing further decrees until a later date based
on its precedents of allowing sufficient time for the correction of the
illegality. (6) The Court, though
reluctant to administer the school
system, may "fashion a remedy
which serves the ends of justice in
terms of the entire public interest"
-i.e., it might have the several state
attorneys-general bring in proposals
as to the ways and means the various states expect to use to eliminate
segregation together with progress
reports as to accomplishments. (7)
Finally the Court may ask Congress
to pass necessary legislation to assure the upholding of the Constitution in the instance of the 14th and
15th Amendments.

In discussing this last alternative,
Leflar and Davis indicate that
Congress could base its authority on
Section 5 of the 14th Amendment,
which grants it the power " to enforce by appropriate legislation, the
prov1s1ons of" the Amendment.
Approaches available to Congress,
they relate, are through its commerce power and the spending power among others. Among the possible courses of action which they
suggest, the simplest but yet the
most comprehensive one would be a
brief and summary prohibition
against segregation in the public
13
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schools in terminology comparable
to the Civil Rights Act of 1875 limiting the purview to state action.
Congress also could enact a detailed
statute which would define the particular kinds of discrimination to be
outlawed together with penalties,
etc. The authors say that in addition
Congress could effect legislation
which would permit gradual desegregation such as in colleges or
special institutions, etc., or it could
threaten to withhold funds to states
which did not comply with desegregation requirements. In all of these
possibilities the law could set the
date in the present or future depending upon events. The danger
resident in all Congressional action
is that of the possibility of the filibuster by which no effective legislation might be passed.
The Consequences of Possible Court
Action on Local Communities

Irrespective of the international
and national ramifications of the
Supreme Court action declaring that
segregation in public education violates th~ Constitution, it is on the
local community level where the
impact of this interpretation will
doubtless be felt in the most immediate sense. Public education in
the United States is primarily a
state and local enterprise, and control over what is taught and most
of the responsibility for financing
the schools is in the hands of the
state deoartments of education and
the local boards of education." It is
for this reason that one observation
which can be made regarding public
education in the United States is
that there is great variance in the
educational opportunities available
to the children when the several
states are compared. For the most
part it has been voted that for
Negro children in the South the imposition of segregated facilities
served to impose added inequalities
on their group when compared with
the available programs for white
children. The N. E . A. observed that
"In general, those states with the
largest number of children to educate and the smallest per-capita incomes with which to do it are the
states which spend the smallest
amounts per classroom (includes
teacher's salary, instructional equipment, and maintenance). The states
with the smallest numbers of children to educate and the largest percapita incomes spend the largest
amounts per classroom unit; not only
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do they pay their teachers higher
salaries, but they are able to provide
a greater variety of instructional
material. These differences increase
the variations in educational opportunities among the states."15
Some further brief observations
serve to point up the problems of
financing public education as among
the states. The N. E. A. reports that
in 1952 New York was nearly four
times as able to support schools as
was Mississippi; Nevada was three
times as able as Arkansas; Illinois
was twice as able as Louisiana.
According to the measure of ability
to support schools (based on income
payments per child of school age)
all but two of the poorest 11 states
are in the South and most of the
wealthiest states are in the West and
in the industrial Northeast area.' 0
When it is considered that to a large
extent Negroes have been concentrated in the Southern part of the
United States and that it has been
within this region that segregation
in education has been most rigid,
some additional idea of the differential in educational opportunities
available to this group may be
gleaned.
Implementation of the Court decision in many communities thus has
two aspects. One problem will be to
attempt to achieve or exceed the
national norms in the provision of
equipment, facilities, and expenditures per school child so that equality of opportunity may be afforded
the children. A second aspect is in
the process of reaching the first goal
to attempt to eliminate any and all
qualitative differentials in the performance levels of the children as
compared with national norms.
Under the de~egregated system
the accomplishment of these goals
will require in many communities a
complete reorientation in the approach to local conditions. Many of
the more desirable schools for the
majority group have been maintained at the expense of schools for the
minority children in terms of differentials in instructional materials,
buildings and equipment, salaries
paid to instructional and administrative personnel, etc. On the other
hand, many communities have recently made significant strides in
so-called equalization programs as
between the two racial groups.
Conceivably where considerable
progress has been made in this direction the conversion to desegre-

gated facilities should not be too
difficult. It has been demonstrated
by Ashmore, however, that the gap
in educational facilities between
whites and Negroes in the South is
greatest in the rural areas. The
effect therefore has been to place
the burden of equalization on the
communities least able to afford it.
As the white schools in many instances also are sub-standard in
these areas, efforts at equalization
have already posed the problem of
further sacrifice to these institutions."
Under a desegregation program
it is possible that the elimination of
dual facilities will result in a more
economic use of the finances with
greater overall results than was the
former circumstance. Ashmore has
shown, however, that besides the
task of replacing sub-standard
schools, the South is also faced with
the urgent need of providing additional classrooms to meet the needs
of the new additions to its school
population. He estimates that by
1962 the average daily attendance
in the South will reach about
9,100,000 pupils. This situation has
been complicated by the trends in
the shift of population from rural to
urban areas, a trend particularly
pronounced among Negroes. The
effect has been to experience "a
greater demand for new facilities
than even the rapid increase in attendance would indicate, with new
consolidated structures required in
rural areas of declining population
while new buildings must also be
built in the growing metropolitan
suburbs."lB
When the historical patterns of
relations between the racial groups
in the South are taken into account
the attempts to achieve desegregation in educational facilities will be
quite difficult. Some states have
publicly announced outright that
they will defy the Supreme Court's
decision. Other states have sought
and are continuing to seek devices
by which the actual effecting of desegregated institutions may be avoided. One of the more publicized
evasive threats has been the suggestion that the state go out of
public education business by permitting "charitable" and "philanthropic" groups to conduct orivate
education. Doubtless we shall see a
rapid growth in the organization of
private institutions and spectacular
•
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A CHAT WITH SCIENCE TEACHERS

SCIENCE ACHIEVEMENT

Friends, I think that it is time
for the science teachers of the state
to sit down and re-think their duties
as teachers, lest they become entangled and lost in the web of progress1v1sm, fundamentalism, and
other "isms" in teaching.
Shall we teach fundamentals?
Fundamentals of what? Fundamentals may be defined as those skills,
work attitudes and habits, reasoning
abilities, appreciations, and understandings which will fit one to become a useful member in a democratic society. In science, we implement
the above by (1) Teaching functional understanding of principals, (2)
functional information or facts, (3)
functional concepts, (4) problem
solving skills, (5) instrumental
skills, (6) mathematical or number
skills.
To the average science teacher
this is no easy task, because of the
mathematical preparation, more accurately, the lack of preparation of
the average high school student.
This is well expressed in the quotation from the article, "This is the
Age of Sloppiness," by Dr. Leland
Miles:
Celestial Navigation does not
involve higher mathematics, although the theory is complicated, the Air Force technique
reduces the calculation to simple
fifth grade arithmetic, or speaking more accurately, to what
used to be fifth grade arithmetic.
There are young navigators who
died in China because they could
not add, subtract, divide, and
multiply two and three figures
without making a mistake. A
mistake of one degree means
that your plane will miss its
home base by sixty miles. Many
a plane crew in this situation
has realized, perhaps in the moments before they crashed to
eternity, that the inability of
their generation to add or subtract was no longer very funny .*
I spend the first three or four
weeks at the beginning of each
science class in review of the four
operations of arithmetic; addition,
subtraction, multiplication, and division. This continues throughout
the course to a lesser degree.
The answer to the second part of
the question is implied in the definition of the first.
There is much loose talk about
"are we teaching children or sub-

Can a rusted object be cleaned by
using it as the cathode in a sodium
chloride electrolytic bath? Will
aspirin tablets really keep cut flowers fresh? Will the methods used in
dyeing aluminum also work on
stainless steel? Can a sugary cattle
feed be made from sawdust? Will
injecting plants with fertilizers help
the plants grow? Does the shape of
a bullet affect its velocity? Does the
presence of certain trace elements in
the soil affect the shades of red
found in autumn dogwood leaves?
Does the kind of plating on a TV
antenna affect reception? Is there
correlation between the width of
annual tree rings and the amount
of rainfall or sunlight? Could the
pitting of windshields in Spokane be
due to meteoritic particles? How
does mild punishment affect the rate
of learning of albino rats?
The reports of projects entered in
this Future Scientists of America
Awards program leave little doubt
that our science teachers are keeping alive America's vigorous spirit
of scientific inquiry and investigation. Students leave few stones unturned in their quest for topics to
study or problems to solve. It is
true that the ambitions reflected by
some of the titles would cow a sophisticated scientist, nevertheless,
many projects successfully shed at
least a ray of light on significant
problems. When one reads such
items as the boy who filled a model
automatic transmission "with sugar
because the usual oil was always
leaking out," his faith in Yankee
ingenuity is completely reaffirmed.
Continued financial support from
the American Society for Metals
enables the Science Achievement
Awards for Students program to be
continued in 1955. More than one
hundred science students in grades
7 through 12 will be awarded cash
prizes, gold pins, and certificates in
recognition of quality performance
in science activities. Plaques will be
awarded to schools represented by
student winners. Students in public,
private, and parochial schools are
eligible to enter.
This awards program was developed by the National Science Teachers
Association in consultation with
classroom teachers, high school principles, and administrators.
All
awards are based on student reports
of experimental and investigational
work in science or mathematics.
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TSAT
ject matter." Children, of course,
but what are we teaching them, subject matter to be sure. Subject matter may be defined as those hypothesis, theories, principles or laws
which children use to solve their
problems, personal, social and economic. This subject matter may be
found in a book, books, magazines,
and in informal discussions. If this
is subject matter we need to teach
more subject matter, not less.
Children learn best by first-hand
experiences. But with all that must
be learned in order to participate
effectively in the life of our times,
there is a great deal that simply cannot be gained through first hand
experiences. The possibility of maintaining and advancing a culture as
complex as ours rests directly on
the ability of the individual to learn
from vicarious experience; in brief,
to short cut the learning process by
profiting from the experience of
others.
First hand experience is an indispensable thing. To learn from
vicarious experience requires primarily intellectual activity-in other
words, study.
The science teachers should take
the lead in good solid teaching within the framework of the best educational principles. To do this, join
your teacher groups: The National
Science Teachers' Association, The
NEA, The Texas Academy of
Science; carry your young people
into the Texas Junior Academy of
Science, your State Association, and
your local association. Attend as
many professional meetings as possible.
Read your professional literature,
The Thirty-First Year Book and all
subsequent volumes through the
Forty-Eighth Year Book on the
Teaching of Science. Read the bulletin of the National Association of
Secondary School Principals, entitled Science in Secondary Schools
Today, January, 1953.
• Dr. Leland Miles. "This is the Age of Sloppiness," Phi Delta Kappa, 35 : 165-6, January,
1954.
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By F. R. RICE

It is with pleasure and a feeling of state pride that "Your NEA"
column presents the new president of the National Education Association.

"Waurine Walker, elected president of the NEA for 1954-55 at the
New Yark meeting, comes to her
new task wjth experience in classroom teaching, administration, and
organization work.
A graduate of Baylor University,
with an M. A. from Columbia, Miss
Walker taught in Mineral Wells and
Waco, Texas. She is now director of
teacher relations and certification of
the Texas Education Agency in
Austin.
She has been president of the
Waco Classroom Teachers Association, the Texas Classroom Teachers
Association, and the Texas State
Teachers Association. As a member
of the Texas Council on Teacher
Education, and as state sponsor for
Future Teachers of America, she has
worked to improve teaching standards.
Miss Walker has gained through
service a knowledge of the structure
and policies of the NEA. She has
been a member of the Advisory
Council of State Presidents of the
Department of Classroom Teachers;
of the Executive Committee of the
American Association of Colleges for
Teacher Education; of the Temporary Committee of the National
Council for Accreditation of Teacher Education; and of the National
Commission on Teacher Education
and Professional Standards. During
the past year, she has been first vicepresident of the NEA.
Miss Walker is a life member of
both the TSTA and the NEA."

1955 PROGRAM OF
RECOGNITION AWARDS
FOR SCIENCE TEACHERS
Elementary and secondary science
teachers are again encouraged to report their "best new ideas of the
year." The Future Scientists of
America Foundation of the National
Science Teachers Association announces the 1955 Program of Recognition Awards for Science Teachers.
This program, now in its fourth
year, is sponsored by the American
Society for Metals and is a cooperative attempt to recognize science
teachers who develop good ideas and
are willing to share them with other
teachers. Complete information may
be obtained from the Future Scientists of America Foundation, 1201
Sixteenth Street, N. W. , Washington

6, D. C.

In 1954 the first place award of
$400 went to Edward Victor, head
of the science department of Rogers
High School, Newport, Rhode Island.
With the aid of his fellow teachers,
NEA PRESIDENT
Victor was able to analyze the study
troubles which his students encountered and to develop teaching
methods which help students improve their study habits.
Maurice Bleifeld of Newtown High
School, Elmhurst, New York, reported how he has used the discoveries and inventions of great scientists to show his students how
scientists approach and solve problems. He received the second place
$300 award.
Phyllis Busch, biology teacher in
Abraham Lincoln High School in
Brooklyn, New York, was recognizMISS MAURINE WALKER
ed with the $200 third place award
for her story on how she converted
a vacant city lot into a source of
field experience thought to be available only to children in suburban or
country schools.
Stanley C. Pearson received fourth
place award of $100 for his idea
which featured easily constructed
paper models that help his students
to make sense out of abstract mathematical concepts. He devised paper
gadgets that helped him teach many
of the subiects from physics that
ordinarily reauire elaborate eauipment. The old problem of determinAs we continue our drive for Life Memberships, it is hoped that our ing the meeting point of two VP.hides
which start from opposite ends of a
leaders and members may be inspired to renewed efforts by this signal road and proceed toward each other
at different rates of speed can be
honor which has been given to Miss Walker and to Texas.
solved by his "rapid grapher" made
by using tagboard and colored yarns.
-NEA Journal, September
FOURTEEN
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BLACKSHEAR SCHOOL
By RUTH THOMAS HOUSTON
Blackshear School was one of the
first organized Negro elementary
school libraries in the Southwest
with a full time librarian teaching
the elements of library science.
The library was organized twenty
years ago under the administration
of Principal F. R. Rice, with Mrs.
Algerene Akins-Craig, librarian.
Its beginning like most
movements was meager.

great

There were 400 books chiefly out
of adoption textbooks donated by the
late Harry White. These books were
housed in a small poorly lighted
bookroom.
The chronological development is
very interesting.

(1) 1934-The library was organized.

(5) 1954-Equipped with modern
furniture.

(2) 1935--The P-TA donated the
first $25.00 for library books
which was matched by the
School Board-A. N. McCallum,
superintendent.

Today, it is serving as "The Hub
of the Curriculum," with approximately 4,000 volumes. Its services
embrace teaching library skills, providing materials for Unit Enrichment, Homeroom Library Corner,
circulating books for home use,
housing audio-visual aids such as:
victrola, records, film strips, radio,
16mm. film projector, tape recorder,
opaque projector, charts, maps, and
pictures. It provides opportunities
for informational and recreational
reading for small groups and entire
classes throughout the day. The librarian, also, acquaints parents with
a variety of good books which may
be purchased for their children.

(3) 1936- Moved from bookroom to
classroom with the School Board
taking full responsibility and appropriating adequate funds for
library books.
(4) 1948-49- School was completely renovated and provision was
made for a modernly equipped
library with adjustable shelves,
magazines and newspaper case,
a charging desk, a work area
with four storage cabinets, a
cabinet with built-in sink.

The picture shows: Reading from left to right are student library assist.1nts Mary Ann McAlister. Gloria Shelton. Joan Means and Clarence
Holmes. Mrs. Algerene M. Craig, librarian, Principal F. R. Rice. and Mrs. Morene Douglas. P. T A. President.
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SUGGESTIONS FOR IMPRO\TING THE CHILD'S LEARNING
IN THE SOCIAL STUDIES
MRS. C. L. BUNKLEY
Fifth Grade Teacher Blanchette
Elementary School, Beaumont

As you probably know, in the
business world at regular intervals
a complete inventory of stock is
taken, the books are audited, and
a meeting of the company's officials
is held to determine the exact status
of the business. Do we buy too few
of the fast sellers? Are we stocking
too many non-salable goods? Have
we made a profit? Are our employees content? Do we satisfy the
customers? Also, many other pertinent questions are raised. In other
words, plans for improving or discontinuing services are formulated
with definite regularity.

If the business man feels that it is
necessary for him to take stock of
himself and his business in order to
keep services at its finest, how much
more important it is for us, as teachers, to do the same in our business
-the school? The school can be referred to as a business- in fact, the
most important business there is.
We deal not in inanimated objects,
but rather with the molding and
shaping of lives of the future men
and women who are to take part in
the affairs of the future everyday
world. We, too, can measure success or failure in terms of profit and
loss with the same definite regularity and preciseness of the businessman. We, too, can ask ourselves:
Do we have the earmarks of the
successful or unsuccessful teacher?
Are our methods of instruction
meeting the needs of the child? Do
we need to improve the present
teaching technique? Or should we
discard the traditional method and
work along progressive lines? By
what means can we improve the
child's learning in our school?
The first step toward improvement in any given field is the recognition of need. From the survey
made among the teachers in our
school the results showed a definite
recognition of the need for improvement along many areas. From the
SIXTEEN

many problems suggested this topic
was chosen for discussion because
the social studies should serve as
the core for developing the social
learnings essential to democratic
living. All areas of the curriculum
should contribute to social learning
and to the achievement of the purposes of education. No single area
can develop the social means sufficient for the necessities of life and
the unique qualities of personality
that are needed in democratic living. All must be pointed toward the
major purposes of education.
The term social studies as used
in this discourse is concerned with
man and his social and physical environment as they deal with the
human relationships. In the social
studies attention should be given to
the processes of living and working
together, use of environment to
meet basic human needs, customs,
institutions, values, and life situations. In the elementary school the
social studies should embrace material related to human relationships
drawn from history, geography, political science, economics, anthropology, sociology, science, and the
arts. The social studies pertain to
the relations of human beings-men,
women, children-to one another
and to the physical environment in
which they live, work and play.1

proaches. Content must be considered because it is essential to the
development of understandings, attitudes, skills, and appreciations. It
has been found that presently the
content of the social studies varies
somewhat from school system to
school system. In the separate subject approach the needs, interests,
and problems of children used to
select content.
A brief survey of courses of study
indicates that most programs begin
with the immediate environment of
the child and move outward to increasingly larger areas and more distant regions. The here and now is
given first emphasis with attention
in later grades to ways of living in
other communities, the nation, and
countries throughout the world.

If the social studies are to make
rich contributions to the improvement of democratic living and are to
be geared to the developmental
growth characteristics of children
serious attention must be given to
problems of organization. The essence of the problem is to develop
a plan whereby the learning of children proceeds smoothly and continuously throughout the entire
length of school attendance from
kindergarten through the secondary
school. The organization of the program should be flexible.

~

The social studies program may be
The unit plan is an ou.tline of purdivided into two ~oups-subject
poses,
content, problems, activities,
matter group and experiences of
and
materials
related to a given
children approach. In the subject
topic.
It
is
a
general
guideline from
matter group are such approaches
as separate textbooks for each sub- which may be drawn the particular
ject, separate subject units, and cor- experience that is most profitable
to a given class. Just as with all
related subject units. The experi- other intelligent procedures, the
ences of children approach is coming work of the class must be carefully
to be termed as social living, in planned. Part of this planning may
some schools, that is the child's be done by the children with the help
social growth and development re- of the teacher, but a great deal of it
sulting from experiences in and out must be done by the teacher herself,
of school. Unified approaches as not only in class, as the rise of new
represented by the comprehensive situations demands their immediate
social studies units and social living consideration, but out of class, during
approaches are far superior to other moments of calm and careful thinktypes of social studies program.
ing. The unit plan does not take ~'
Let us now consider the content the place of daily planning, but it •l
of these various programs and ap- does serve as a rich storehouse of
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ideas, activities, and materials, which
may be used to facilitate planning
for a particular group of children.
The most effective procedure for
selecting a unit is that in which the
framework of the social studies has
been designed, suggested units are
proposed for different grades, and
teachers select within this framework with reference to the needs of
the pupils involved. In this manner
there is no repetition of previous
work.
To improve the child's learning in
the social studies we should plan
units with the idea of
1. Making contributions to the
achievement of all goals of the
social studies;
2. Dealing with an important
aspect of living which is significant to children;
3. Relating children's past experiences and leading to broader
interests and other significant
areas of experiences;
4. Planning within the range of
the ability group, designing to
meet individual differences,
and providing opportunities to
satisfy basic needs of children;
5. Providing for social interaction
and improving of the democratic processes;
6. Providing opportunities f o r
creative experiences;
7. Using a wide variety of materials and activities;
8. Being practical from the standpoint of available time and instructional resources.
SUMMARY
1. To obtain the desired outcomes
for the pupils, the teacher must
make an unbiased critical
analysis of her work.
2. The teacher must realize that
the attitude of the class depends
to a great extent on methods
used in presentation, and that,
of course, depends upon the
nreparation of the teacher.
3. Pupils should not only learn
the facts in connection with a
particular study, but they
should be trained to do geographical and historical thinking. They should discover the
whens and the wheres and the
whys.
4. Of the various types of social
studies programs used in different schools the ones with the
here and now emphasis and
broadening out to larger areas
are the most desirable.
TEXAS STANDARD
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Unified approaches as represented by the comprehensive
social studies units and social
living approaches are far superior to other types; that is,
textbook, separate subject, etc.
6. The most effective procedure
for selecting a unit is that in
which the framework of the social studies has been designed,
suggested units are proposed
for different grades, and teachers select with reference to the
needs of the pupils involved.
7. Just as with all other intelligent procedures, the work of the
class must be carefully planned.
Much of the planning must be
done by the teacher, not only in
the class as the rise of new
situations demands their immediate consideration, but out
of class, in moments of calm
careful thinking.
8. To improve the child's learning
in the social studies as well as
in other areas the teacher must
a. Study his methods.
b. Search for different methods
to give variety to his teaching.
c. Appreciate the ancient adage,
"One picture is worth a
thousand words."
d. Never be content to leave his
pupils at their own level. He
assures them that one must
reach beyond his grasp if he
ever hopes to achieve the desired goals.
SUGGESTIONS
1. Base instructions on an understanding of each child's capabilities, interests, and background.
2. Adaut units of work so that
multiple learnings may be involved in a ~iven experience.
3. Let vital, dynamic, and interestin9 experiences satisfy emotional overtones for children.
4. Meet the common basic needs of
children - physical, personal,
social, etc.

5. Provide a rich environment.
6. Allow children to actively engage in solving problems that
are significant and purposeful
to them.
7. Provide a variety of activities
where instructional resources
are drawn upon as the problems
arise.
8. Teachers must recoqnize that
each child learns in his own at
his own rate.
9. Children should be taught to

grasp the relationships between
materials and activities they are
using and the goals they are attempting to achieve.
10. There should be a continuity in
the child's educational experiences.
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OUR COVER
The majestic, modernistic structure portrayed
-where a group of first grade pupils is being
greeted by Mrs. M. S. Platte, their teacher-is
one of the most recent school buildings erected
in Fort Worth. It is Dunbar School, located in
the extreme east part of town in the most
rapidly growlnl! Negro section of the city. The
school. which has more than tripled its size
in the past two years. is being graduated into
a full senior high program with varied offerings and an enriched curriculum. Staff and
teacher personnel include the following : Mrs.
Maude I. Logan, Principal; Mr. F . G . Adams,
Vice Principal; a visiting teacher, three teachercounselors, and 35 teachers.
SEVENTEEN

TEXAS STANDARD

NAMES aled NEWS

•

Texan To Study
Choral Organizations
Robert Alphonso Henry has been
granted a Fulbright fellowship for research in choral music at the University
of London and in major choral centers
throughout the United Kingdom.
Henry, a native of Texas, is the son
of Mr. W. M. Henry of Crockett. A
graduate of Prairie View College, he
taught in the public schools of Kilgore,
Denison, and Dallas before entering upon
a career of college teaching in Louisiana,
Texas, and Virginia.

SAMUEL D. KANE

S. D. KANE HEADS TEXAS
STATE PRINCIPALS ASSOCIATION
When the annual meeting of the Texas
Principals Conference convenes in Galveston on October 27, the spotlight will
be on Samuel D. Kane who is serving his
second t erm as president of the State
Principals' Organization. Mr. Kane is a
graduate of Wiley College (1930) where
he earned the Bachelor of Arts degree,
and a graduate of the University of
Southern California where he received
the M. S. degree in Education in 1943.
Kane began his professional career as
a classroom teacher in the public schools
of San Antonio in 1936, and was appointed principal of Booker T. Washington Elementary School in the same
city in 1939, a position he currently holds.
He has the distinction of administering
the largest school in San Antonio as
well as being the oldest principal in
tenure. During the summers of 1945
and 1947, he served as visiting instructor at Samuel Huston College, (now
Huston-Tillotson College), and has served as visiting assistant professor of
Education at T exas Southern University
during the summers 1950-51-52-53-54.
Included in the outstanding community services rendered by Mr. Kan e are
his appointments to the Community Welfare Council (1951-54) , the Bexar County
Grand Jury (1950), and the Municipal
Planning and Zoning Commission, City
of San Antonio, (term t o expire in 1956).
He organized and was the first president
of the San Antonio Administrator's
Council. The mayor, in r ecognition of
this service and similar prominent service, awarded to him in May, 1954, a
citation for meritorious service to the
city.
Kane is a member of Psi Alpha Chapter of Omega Psi Phi Fraternity. He was
the organizer and first basileus of the
chapter and has served as member of
the National Shrine Committee of his
fraternity.
Mr. Kane was elected vice president
of the T exas Principals' Association in
1951, a position he held until becoming
president in 1953.
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From 1945-48 he was Director of
Choirs and teacher of piano, voice and
theory at Xavier University, New Orleans; 1948-50 Assistant Professor of
Music and Director of Choirs and the
Opera Workshop at Texas Southern University, Houston; and 1950-52, Associate
Professor of Music and Choral Conductor, Virginia State College, Petersburg,
Virginia.
Mr. Henry's formal training, and wide
teaching experience formed the basis
upon which the Fulbright grant was
made. He received the A.B. degree from
Prairie View in 1937 and the Master of
Music degree from the University of
Southern California in 1944. In addition he has had three semesters of study
in choir, piano and theory at the Juilliard
School of Music, New York City, New
York. one year of special study in Choral
Conducting and voice at the Westminster
Choir College, Princeton, New Jersey,
where he was a pupil of John Finley
Williamson, president of the Choir College and Conductor of the Westminster
Choir.
Henry entered Indiana University in
1952 and has completed all residence requirements for the degree of Doctor of
Philosophy, with a major in Music Education. His work at Indiana University
has given him the opportunity for special
study in orchestral conducting with
Ernst Hoffmann, conductor of the Indiana University Symphony Orchestra, and
former conductor of the Houston Symphony Orchestra. During his two years
of study at Indiana University, he has
taught piano and theory in the Indiana
University School of Music.
Mr. Henry will leave for Europe on
September 23 and spend one year in
study and travel.
His research project: "AN INVESTIGATION OF THE TECHNIQUES AND
PROCEDURES OF REHEARSAL EMPLOYED IN SELECTED CHORAL
ORGANIZATIONS WITHIN THE
UNITED KINGDOM," will be under the
official supervision of Dr. H. H. Howells, the King Edward VII Professor of
Music. Immediate associate and assistant
in setting up the research program: Dr.
Sydney Northcote, Music Adviser to the
Carnegie Trust.

ROBERT A. HENRY

TRAVIS COUNTY TEACHERS MEET
The Travis County Teachers preschool orientation meeting was held at
Kealing Junior High School September
9, 1954. Group discussions were the main
feature of the meeting on the topic,
"Let's Get tSarted in School." Miss
Ruby Bennett, Texas Education Agency,
Mrs. A. N. Harris, L. L. Campbell School,
and T. C. Calhoun, Kealing Junior High
School, were the resource leaders.

•

* * *

NEW SCIENCE BUILDING
The new science building at HustonTillotson, first in a series of buildings
planned for the new institution, is nearing completion . It is expected to be
ready for occupancy sometime in October or November.

* * :::

NEW POSITIONSE. F. Green of the Woodson High
School, Abilene, is the new principal of
Carver High School, Baytown.
C. A. Thomas, supervisor, Williamson
County Schools, has accepted a position
as principal of Carver High School, Midland.
E. L. Jordan is the new principal of
the Booker T. Washington School, Midland.
W. D. Dunn of Leington is now principal of Freeman High School, Caldwell.
New principals in Travis County are
L. C. Jones, Kimbro; Norman Miller,
Lamar; Mrs. E. R. Edwards, Webberville; and Mrs. Rosie L. Fowler, Pflugerville.
E. H. Moore, science instructor and
coach at the Ned E . Williams High
School, is now principal of the Rollins
Elementary School, Longview. Mrs. Margarette Cotton, a former teacher in the
Elderville District, replaces Mr. Moore
as science teacher.
Rev. Alfred Henderson of Ardmore,
Okla., has been appointed chaplain of
the Paul Quinn College campus church.
He has done advance study at the University of Wilberforce and California
Western University.
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THE LEGAL STANDING
M. J. BARRm

NAMES and NEWS (Cont'd)
Returning to the Huston-Tillotson
College, after a year's leave of absence
to do graduate study toward a Ph.D.
degree, are John T. King, professor of
mathematics, and Granville M. Sawyer,
professor of Speech and Drama. New
facult y additions are Kermit S. Allen, a
graduate of the Universities of California and Columbia who becomes assistant professor of Government, and
Rev. A. Bertrand Miller, a graduate of
the Divinity Schools of Harvard and
Yale Universities, who will serve the
college in the capacity of par-time professor of Philosophy of Religion.
J . H. Payne, principal of Carver School,
Navasota, reports the following staff
changes for the new year:
Miss Bennie L. Williams of Navasota,
a graduate of Huston-Tillotson, is a new
fourth grade teacher. Odell Jessie, graduate of Prairie View, has been added
as a tea cher of Vocational Agriculture
and General Shop. Mrs. Celicia Maye
Green, who has formerly taught in Sherman, Gladewater, and Abilene, is the
new teacher of English and director of
Choral Music. Miss Maggie Swisher,
who formerly taught English, is now
the instructor in Business. Mrs. C. B.
Ford of Courtney is now an eighth
grade teacher at Carver. Leo McGee was
promoted from elementary t eacher to
principal of the Courtney Elementary
School.
Navasota t eachers who received Mast ers degrees la st summer were : Fred D.
Shannon, Mrs. D. A. Jarvis, Mrs. V.
Jesse, and Mrs. G. D. Oliver, all from
P rairie View, and Mrs. Estelle R. Brown,
from Texas Southern University.
New t eachers in the Austin Public
Schools fo r the new year: Blackshear
School, Miss Erclee Hodge, fi rst grade,
Mrs. D. L. Wydermyer, fourth g-r ade;
Anderson High School, Mrs. Thelma
Preston, homemaking; Mrs.- LaVerne
Polk, socia l science, James E. Mosby, industria l a rts ; M1·s. Dorothy Perry, English; Mrs. Mary Agnes Yerwood Thompson, Dean of Girls; Mrs. Gertrude Britton, clerk ; Cla rksville School , Miss Marcelyn Washington, third and fourth
g rades; L. L. Ca mpbell School, Mrs.
James Fields, third grade ; Kealing Junior High School, Mrs. F. l\'l. Everett,
business education, Samuel L. Owens a nd
LeRoy Thomas, industrial education,
Mrs. Ruth Mayes, special r eading, Mrs.
Bertha E. Means, r eading and language
arts.
F. D. Taylor of the Crane High School,
Crane, is the new principal of Ralph
Bunche School, Waelder.
Five new teachers at Rosewood Elementary School are Mrs. Allie Mae Langdon, Mrs . Dorothy Hamoilton Lee, and
Mrs. Very) W. Reid, all second grade
teachers; and Roosevelt Thomas and
Mrs. Beaulah Thompson, sixth grade
teachers. Also added to the Rosewood
staff are Mrs. Nola Chase, fifth grade,
and Mrs. Jewel D. Johns, second grade,
both having form erly taught in the Austin Public Schools.
Mrs. Rosalie Wyatt, intermediate
t eacher at Rosewood School, r eceived her
M. A. degree in elementary education
this summer at Texas Southern University.
Mrs. Dorothy D. Spriggs resigned from
TEXAS STA!l.'DARD

Rosewood School to accept a teaching
position in San Antonio.

* * *

RETIRED
Among the t eachers retiring at the
end of the 1953-54 school year were
three past presidents of TSAT:
T. B. Mitchell of Kendleton, president
1934-35, retired after 51 years of service. Mr. Mitchell was successively,
teacher, principal and superintendent of
the Powell Point School, Kendleton, during 50 of the 51 years spent in the teaching profession.
I. Q. Hurdle, president of TSAT, 193637, was for many years, very active in
the affairs of the Association. He began
teaching in Gregg County in 1908. He
taught at Palestine from 1916-20 before
coming to Austin where he spent the last
34 years of his t eaching career. Mr.
Hurdle is now devoting all of his time
to church work.
R. A. Atkinson, principal of the Karl
Downs High School Weimar, was president of TSAT, 1947-48. Aside from the
active role Mr. Atkinson has had in educational activities of the State, he has
devoted a great deal of his time to
church work. A lay leader in the Methodist church, his plans since retirement
are to give more time to this work.

* * *
Mrs. Effie E. Y erwood, teacher of history in the Anderson High School, ~·etired after forty-four years as an mstructor in the Austin Public Schools.
Mrs. Yerwood's service r ecord shows a
t wenty-two year period in which she
was neither t a rdy nor absent.
Mrs. Zetta B. Madison, English t eacher, Austin, after 17 year s in the Latin
a nd English Departments of Anderson
High School. Prior to her work in the
Austin P ublic School System, Mrs.
Madison taught 23 year s in Atla nta ,
Georgia, and 5 yea rs in the rura l schools
of Texas.
Charles H. Green, Austin, head of the
Industri al Arts depa rtment at Anderson
High School, wher e he t a ught thir t y
years.

EARLY BIRDS
These schools had reported
100 % enrollment by press
time Sept. 18.
Fisher High School, AthensJesse J. Royall, Principal.
New Town School, Texarkana
-W. K. Hicks, Principal.
Emile High School, BastropE. B. Fair, Principal.
O'Riley School, Falfurrias Mrs. Ruth E. Best, Teacher.

Macedonia Elementary School
Linden, Texas

One of the earmarks of a profession is that it is recognized by
law and its status definitely outlined
by state laws. This is done because
of the importance of the professions
to the welfare of the people and the
state. The teaching profession is a
selected group distinguished by
preparation, experience, and various
personal qualifications.
The legal status of the public
school teacher is not only delineated
and established by state laws, but
it is also circumscribed by judicial
decisions. The profession is limited
to those legally qualified, and who
possess a certificate or license as
evidence of such lawful qualification. Senate Bill Number 116 (socalled Gilmer-Aikin law) states:
"All teachers and administrators
shall have a valid Texas certificate."
When a person has qualified and received a certificate, legally, the state
has only granted to the person the
privilege of teaching in the public
school system and has not contracted with the person for a job or position. A district may require of a
prospective employee other qualifications than those required by the
state and may declare him ineligible
to teach in that system without these
qualifications.
The method of appointing teachers and the employment contract
given them create and establish for
teachers a legal status. Minimum
salary laws prohibit the hiring of
teachers below a specified salary.
In some states tenure laws secure
for teachers job security during
good behavior and prevent unjust
and arbitrary demotions and dismissals. On the other hand, they provide a means for dismissing incompetent teachers fairly. Retirement
laws provide for the teacher at least
a modest income for life upon retirement from active service.
In America the teacher has at
least three different statuses at law.
These statuses along with some of
their implications will be discussed
briefly. The first legal status to be
discussed is that of in loco parentis
(in the place of the parent). Under
the English common law a parent
had practically unlimited authority
over the education of his children.
The rights established under these
•
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FROM OUR
St. Philip's, A Unique
Community College
By DR. C. W. NORRIS, Dean

St. Philip's College, located in
beautiful San Antonio, Texas, this
fall is entering a new era in its recent development as a public community college. Beginning with the
new school year, 1954-1955, St.
Philip's College with its four new
buildings consisting of administration , auditorium, student union, and
swimming pool, may be considered
one of the most unique Negro junior
colleges in the southwest.
St. Philip's College and San
Antonio College are the only two
public colleges in the San Antonio
Junior College District which is entirely separate and distinct from the
San Antonio Independent District
that administers the public elementary and high schools. The junior
college district also has its own
board that levies its own tax and
controls the affairs of St. Philip's
College. In addition to its support
by local tax ation, it also receives an
annual state appropr iation amounting to $175 per full-time non-veteran
resident student last year.
St. Philip's is probably the only
public Negro junior college in this
region offering junior college work
exclusively and no high school or
senior college subjects on the same
campus.
Because of the location of this
college on the east side of town
w her e most of the San Antonio
Negro population r esides, it is very
likely that under the prospective
racially int egrated set-up the St.
Philip's student body will be pr edominantly Negro. Approximately
t wenty Latin-Americans last spring
and summer applied for admission
to St . Philip's College. It has been
predicted, and the writer is of the
same opinion, that when racial
segregation in the public junior colleges is abolished in San Antonio,
there will begin a steady influx of
Latin-American students to St.
Philip's College.
The salary schedule of teachers in
the San Antonio Union Junior College District is comparable to any
public school system in Texas. The
salaries are based on tenure, trainTWENTY
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ing, experience, and merit. The
minimum salary for instructors with
master's degrees is $3400 and the
maximum salaries for professors on
a nine months basis is $5800.00.
Every teacher on the full-time payroll at St. Philip's College has at
least a master's degree.
Although St. Philip's College does
not have dormitories, most of the
student body has come originally
from high schools not located in
San Antonio; however, last year
more than 70 per cent of the local
Negro public senior high graduates
who attended college enrolled at St.
Philip's. Many out-of-town students
seem to be greatly attracted to the
two-year terminal programs in Auto
Body and Frame Service, Business,
Cleaning and Pressing, Radio, Television Servicing, Shoe Repair, Tailoring, and Vocational Nursing- the
latter is a one-year course. The
senior college preparatory and preprofessional courses have also met
the needs and interests of many
students, already residents or newcomers to the Alamo City.
St. Philip's College situated in a
city with the largest Latin-American
population in the entire region is
destined to continue as one of the
most unique colleges of the southwest.

Prairie View to Begin 78th
Year of Service in September
More and more Prairie View A&M
College is emphasizing a program of
service- service to both youth and
adults throughout the state, nation
and world.
The institution takes pride in the
fact that it has made a worthwhile
contribution to individuals who
have distinguished themselves in the
fields of teaching, research, industry, agriculture, engineering, nursing, and the industrial arts.
Prairie View has made three distinct contributions to the Point IV
Program. The first was made last
year when the President was requested to make a survey of the
food programs in Pakistan and
Ethiopia with the view of making
available to the people of these
countries more food in the form of
animal products.
The second contribution that the

institution has made to the Point IV
Program has been through extending the services of Messrs. G. L.
Smith and A. I. Thomas to the Liberian government for the purpose
of making a preliminary survey of
work being done at the Booker T.
Washington Institute, Kakata, Liberia.
Thirdly, the institution is making
a study of a new water ptimp to
replace the Persian pump that has
been in use in India for centuries.
This project is being done through
the cooperation of the Tennessee
Gas Transmission Company, Point
IV, Prairie View A&M College and
a private individual.
In expanding its services Prairie
View is also expanding its physical
plant. During the past five years
new facilities included the E . B.
Evans Plant and Animal Industries
Building; M. E. Suarez Hall for
women; J. M. Alexander Hall for
men · the Gibb Gilchrist Engineering ' Building; the new Poultry
Plant; and the "President's Home."
Now under construction are additions to Suarez Hall (women's
dormitory) , and Alexander Hall
(men's dormitory) which will accommodate 250 male and 250 female students each when completed
in the fall .
Construction has begun on a new
College Exchange, a dormitory for
single female employees, and plans
are being drawn for the building of
a new dormitory for single male
employees.
Entering its 78th year of service,
Prairie View will begin classes for
nearly 3,000 college students, September 16. The purpose of the
College, as always, will be to serve
now those who will be destined to
serve later in communities of the
state, nation and world.

Texas Southern Had
Enriched Summer Courses
Texas Southern University enriched its summer course offerings
with the usual array of consultants
and special lectures in classes, assemblies and in special institutes.
Dr. Frank Hubert, director, Div1s10n of Professional Standards,
Texas Education Agency, ope~ed
TEXAS STA.m>ARD
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the summer series of assemblies at
Texas Southern University, June 10,
with a stirring address on "The
Freedom and Responsibility In
Teacher Education." He was presented by President R. O'Hara Lanier. The scholarly Dr. Hubert discussed his subject from the standpoint of (1), Teachers (2) School
administrators, (3) Colleges and
Universities and (4) the Legal Education Agency.
"The teacher should have the
freedom to select and pursue fields
of training for which he is best suited," he said. "Administrators should
select those persons most fitted for
a position in a particular locality,"
he continued. More than 2000 students and faculty members heard
Dr. Hubert.
Mrs. Edith Gaines of the public
schools of New York was presented
by the Economic Education Workshop, Thursday, June 17. Professional Education Day was observed
June 22 at 11 a. m. and in the afternoon. Speakers were Dr. J. K.
Haynes, president, Louisiana State
Teachers Association; Dr. J. R. Picott, executive secretary, Virginia
State Teachers; J. J. Wilson, president, Texas Teachers State Association, and C. A. Johnson, president,
South Texas Teachers Association.
On Tuesday, June 29, the School
of Pharmacy presented a program
centered around health.

•

Dr. Wayne Holtzman, the Hogg
Foundation, was the Parent-TeacherCitizens Leadership Institute speaker, June 30. The Parent-TeacherCitizens Leadership Institute held
June 30-July 2 proved popular with
leaders over the state. Dr. Sadie
Yancy, Dean of Women, Howard
University, was the chief consultant.
Mrs. E. B. Stewart was in charge of
the institute. It will be an annual
affair.
The "Africa and Caribbean Week"
July 26-30 was the most satisfactory
nrogram of the three year series.
The British and French Consuls
spoke. Dr. Thomas Fletcher, Dr.
G. P. A. Forde and Dr. R. 0. Roett
of Houston discussed the Caribbean
area and Attorney E. Seaton discussed Ethiopia. The week's highlight was Liberian Day July 26
when Ambassador C. L. Simpson
was speaker. On program with him
was Liberian Consuls Mack H. Hannah, Jr. (Port Arthur) and C. W.
Pemberton (Houston) .
TEXAS STANDARD
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HUSTUN-TlllOTSON BEGINS
THIRD YEAR OF OPERATION
By J. MASON BREWER

Opening its fiscal year with a
faculty and staff institute, which
convened on the college campus for
a two-day session beginning on September 8, and ending its orientation
program with Freshman registration
on September 14, Huston-Tillotson
College began operating for the third
year on September 15 when actual
classroom instruction got underway.
The theme for the faculty convocation this year was "Human Relations and the College," various aspects of which were discussed by
Huston-Tillotson faculty members.
Some of the sub-topics that were
presented were Social and Psychological Aspects of Human Relations,
Education and Human Relations,
Administration-Administration, Administration-Faculty and FacultyFaculty Relations.
Principal speakers during the Faculty Institute were Dr. Matthew S.
Davage, president of Huston-Tillotson College and Dr. George I. Sanchez, professor of History and Philosophy of Education at the University
of Texas.
Dr. Davage spoke at the evening
session on Seotember 8, taking as
his subject " Huston-Tillotson's Relations to the Supporting Bodies and
a Forecast of the College's Future
Developments." In discussing the
matter, Dr. Davage said, "Let us
now consider an impending change
in our system of public education
which concerns us all. I refer to the
recent Supreme Court decision eliminating segregation in public schools,
It is significant that all Suoreme
Court justices concurred in the deThe August 17-20 Reading Conference presented such notables in
the field as: Mrs. Lillian Gray, Professor of Elementary '.Education,
San Jose State College, California;
Dr. Raloh Staiger, Director of Reading Clinic, Mississippi Southern
College, Hattiesburg, Mississippi;
Dr. Emery Bleismer, Assistant Professor of Educational Psychology,
University of Texas, Austin, Texas;
Mr. William Martin, Consultant Specialist in Creative Writing, Winston
Publishing Co.

cision. Three of them were from the
South. . . . The old order changeth,
g1vmg place to the new, lest one
good custom ( or one evil custom)
should corrupt the world. New occasions teach new duties, time
makes ancient good uncouth ; they
must upward still and onward, who
would keep abreast of the truth."
"There is in each one of us somewhat of the priest and somewhat of
the prophet. Two fundamental characteristicst contend within us for
the mastery. One is the desire for
stability and security, for comfort
and conformity- to let well enough
alone. The other is the urge for
change, for adventure and advance,
for the lure of unexplored possibilities in the realm of truth, freedom
and human relations."
In closing, Dr. Davage informed
the faculty that a survey to determine the future role of HustonTillotson College, lasting throughout
the entire 1954-55 session would be
conducted, and that this year would
not be " merely routine" as had been
the custom previously.
At the concluding meet of the
institute on the morning of September 9, Dr. George I. Sanchez, speaking from the subject " Human Relations and Contemporary Problems"
told his hearers that "Next to his
struggle for survival, the most significant activity of man is his search
for ways and means of improving
human relations . . . the search for
improved human relations is a constant struggle against the forces of
reaction, against heritage of prejudice and ignorance. The significance
of human relations increases with
the number of persons affected; even
though, in principle, man to man
relations are as important as those
of nation to nation. If we are to
solve our problems in human relations, we must think clearly, speak
frankly and courageously and do
unto others as we would have them
do unto us. There · is no room for
hypocrisy double dealing demogoguery-or egotism in the struggle,
for good human relations." At the
conclusio no£ Dr. Sanchez's remarks,
Dr. William H. Jones, vice president
of the college, and director of the
institute, made appropriate remarks.
TWENTY-ONE
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Texas State Principals Association
To Meet in Galveston Oct. 27-29
The Seventeenth Annual Conference of the Texas
Principals Association will be held in Galveston, October 27-29. The beautiful, new Central High School will
serve as headquarters for the meeting.
Dedicated on February 4, 1954, the new school
building is said to be one of the most modern in the
nation. Principals attending the conference will have
the opportunity to inspect this new plant and to view
first hand a modern school program in operation.
L. A. Morgan, well known in Texas educational circles,
is the principal of Central.
Members of the Planning Committee are: R. F.
Sterling, chairman, William S. Holland, R. G . Cofield,
J. E. Codwell, T. C. Calhoun, H. C. Johnson, S. D.
Kane, W . E. Jones, M . B. Davis, A. W . Jackson, Joseph
McMillan, and E. F . Green.
Registrations will begin at noon on Wednesday,
October 27. The registration fee is $5.00.
Program

The program of the conference is being planned
around the theme, "The Improvement of Administrat ion in Negro Schools." The first session begins at
8: 00 p. m . on Wednesday. The Thursday session will
present as the keynote speaker Dr. J. C. Dixon, Director of the Southern Education Foundation. Panel
and group discussions will occupy the attention of the
principals on Thursday afternoon and on Friday morning. A general session on Friday afternoon will have
as its main feature, the presentation of reports from the
sectional meetings, and progress reports on the yearround projects sponsored by the Association. The
Annual Banquet is scheduled for Friday evening.
Among the consultants who will participate in the
conference are: Dr. Lee Wilborn of the Texas Education Agency; Dr. J. M. Drew of Prairie View A&M
Co11ege, Dr. Harry Moore and Dr. Henry Alves of The
University of Texas, Dr. Mabel Lott and Dr. H. Hadley
Har tshorn of Texas Southern University, and Leslie
J. White, Executive Secretary of the Teachers State
Association.
The year-round activities of the Association include
the sponsorship of two main programs (1) Research,
and (2) Short term internships for Principals.
Research

The research program of the Texas Principals'
Association has as its general objective the professional improvement of Negro principals in Texas.
There are two facets to the study:
(1) Professional improvement of Negro principals
through membership in professional organizations and
attendance at professional meetings. Prairie View
A . and M. College is assisting with this facet of the research with Dr. J . M. Drew and Dr. G. W. Woolfolk
supervising the work.
(2) Professional improvement of Negro principals
through reading professional literature. Texas Southern University is assisting with this facet with Dr. H.
Hadley Hartshorn and Dr. H. A. Bullock supervising.
Two grants of $3,000 from the Southern Education
TWENTY-TWO

Foundation and $2,000 from the Cooperative Program
in Educational Administration (Kellogg Foundation)
provide financial assistance in conducting the research.
Internship Program .

During the 1953-54 school year, forty principals
participated in an internship program that proved to
be unusually valuable to those principals involved.
Twenty of these persons were designated as visiting
principals with a corresponding number of host
principals.
The purpose of the program has been to give each
· principal an opportunity to observe and learn more
about the organization and administration of the two
schools involved. Under a grant from the Southern
Education Foundation, the visiting principal is paid
for travel and living expenses incurred during the
week of the visit.
The program is sponsored jointly by the State
Principals' Association and the Southern Education
Foundation, with the Texas Education Agency making
its facilities available to the sponsors.
The principals who are to participate in the 1954-55
program have been selected and notified, and will
complete their visitations during the months of October, November and December. Participants in the
1953-54 program were:
1.
2.

3.
4.
5.
6.
7.
8.
9

10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.

Visiting Principal
Arthur E. Alton,
T exa rkana
Vernon A. Anthony,
Taylor
Charles 0. Bradley,
Lockhart
J ohn K. Canada ,
W oodville
Ben L. Cavil ;
Conroe
R. G. Cofield,
Borger
R. C. Conley,
Aldine
Lawr ence W. Hammons,
Overton
James H. Henderson,
China
G. P . Inge,
San Antonio
Thomas L. Inghram,
Orange
Walter L. D. Johnson, Jr.,
Houston
W. C. Lee,
Palestine
P ercy W. N eblett,
Sherman
John W . Pendleton,
Honey Grove
Maurice Powell,
Littlefield
Enos E. Brown,
Palestine
James A. Starks,
Greenville
K. E. Tarver,
Beaumont
Demosthenes M. White,
Boling

School Visited
B. T. Washington H. S.,
Dallas
Kealing J. H. School,
Austin
Wharton Training School,
Wharton
Scott High School,
Tyler
Dunbar High School,
Lufkin
Dunbar High School,
Lubbock
B. T. Washington ES,
San Antonio
Rowe High School,
J a sper
Ba ll High School,
Seguin
Central High School,
Galveston
Phillis Wheatley HS,
Houston
Carver ES,
Corpus Christi
Carver ES,
Port Arthur
Moore High School,
Waco
Hawkins H-igh School,
Hawkins
B. T. Washing-ton HS,
Wichita F a lls
Central School,
Jefferson
Central High School,
Br ownsbor o
Carver Elementary School,
Bryan
Woodson High School,
Hull-Daisetta, Dais~tta
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Participants in the visitation program for the 195455 school year are:
1.
2.
3.
4.
5.
6.
7.
8.
9.

10.
11.

12.

•

13.
14.

15.
16.
17.

18.
19.
20.

Visiting Principal
Donald W. Allen,
Overton

Host School and Principal
Green Bay High School,
Palestine
McKeever L. Cary, Principal
Thomas Butler,
W. R. Banks High School,
Alto
Grapeland
Wilburn L. Eanes, Principal
K. R. Donison,
Liberty Training High School,
Hempstead
Lib!:!rty
Vernon E. Tinsley, Principal
Edward K. Downing,
Douglas High School,
Odessa
El Paso
Edwin W. Mangram, Principal
Harvey C. Franks,
Pickard High School,
Cleveland
Brenham
W. J. Alton, Principal
Hobart L. Gaines,
B. T. Washington High School,
Tyler
Marlin
Harry J. Hines, Principal
Norvel W. Gayner,
Carver High School,
Hooks
Omaha
Ollie Z. Mitchell, Principal
Jesse F. Goode,
Washington Elem. School,
McAllen
Corpus Christi
Homer E. Johnson, Principal
Cecil A. Handy,
Rogers Junior High School,
Rogers
Mart
General T. Reed, Principal
Kilgore High School,
Howard J . Hunt,
Elkhart
Kilgore
Cuney B. Dansby, Principal
Frank A. Jernigan,
Woodson High School,
Ballinger
Abilene
Edward F. Greene, Principal
Carver High School,
Eldridge L. Jordan,
Midland
Amarillo
Arthur G. Chamption, Principal
F. C. Hanis Elem. School,
Odis F. Lewis,
Henderson
Dallas
Taft Wilson, Principal
Dorie Miller Elem. School,
Faye M. Boyer,
Sa n Antonio
Port Arthur
Grace T. Luter, Principal
Doyle High School,
Billie E. Orman,
Lampasas
Kerrville
Burtrust T. Wilson, Principal
Charlton Pollard High School,
James H. Payne,
Beaumont
Navasota
Harvey C. Johnson, Principal
Dunbar High School,
Leroy E. Perryman,
Temple
Gonzales
Grover C. Meridith, Principal
New Town Elem. School,
Oliver W. Sadberry,
Bryan
Texarkana
Wilmer K. Hicks, Principal
Edward L. Washington, Terrell High School,
Mexia
Denison
Mason S. Frazier, Principal
Crescent High School,
Oscar E. Wilhite,
Glen Flora
Rockdale
Thomas L. Pink, Principal

Administrators' Clinics
In the 1953 annual Texas Principals' Association
held in San Antonio, Texas, it was agreed that a series
of week-end clinics would be conducted throughout
the state. These clinics were designed as a part of
the over-all program for the professional improvement of principals of Negro schools in Texas, sponsored jointly by the Texas Principals' Association, the
Texas Education Agency, the Southern Education
Foundation, and the Southwestern Cooperative Program in Educational Administration.
The first of the series of clinics were held on March
13, 1954, in eight centers in the state. Centers, chairmen and consultants were:
Center
AbileneChairman
E. F. Greene, Prin.
Woodson High School
AustinW. B. Campbell, Prin.
Anderson High School
Corpus ChristiCharles Moore, Prin.
Carver Elem. School
Fort WorthK. W. McMillan, Prin.
Guinn Elem. School
HuntsvilleScott E. Johnson, Prin.
Sam Houston High School
LubbockE. C. Struggs, Prin.
Dunbar High School
Port ArthurMiss D. M. Ingram, Prin.
Carver Elem. School
TylerA. G. Hilliard, Prin.
Emmett High School

Consultant
D1·. J. L. Brown
Prairie View College
Prairie View, Texas
llandal Sterling
Booker T. Washington
School, Galveston, Texas
H. C. Johnson
Charlton Pollard High School,
Beaumont, T exas
Dr. H. H. Hartshorn
Texas Southern Univ.
Houston, Texas
T. C. Calhoun
Keeling Jr. High School
Austin, Texas
Dr. J. M. Drew
Prairie View College,
Prairie View, Texas
S. D. Kane
Booker T. Washington
School, San Antonio, T exas
Dr. J. E. Codwell
Wheatley High School
Houston, Texas

The program of these clinics covered three areas:
(1) overview of the Southwestern Cooperative Program in Educational Administration and Texas Principals' Association research projects; (2) report on the
1953 summer workshop at Tuskegee Institute; and
(3) internship program.
Growing out of these clinics, local permanent
chairmen were elected and a continuation of work in
the above areas was planned. The consultants remain
available for sectional meetings throughout the year
at no expense to the local group.

ATTENTIONPrincipals, Supervisors and Superintendentsthe Convention issue of the STANDARD will carry the names of all 100% schools
reporting by October 20.
SEND YOUR MEMBERSHIP REPORT TODAY!
TEXAS STANDARD
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T. B. Mitchell Honored

T. B. MITCHELL

T. B. Mitchell, Superintendent of
Powell Point School, Kendleton, and
a past president of the Colored
Teachers State Association, has retired after 51 years of teaching in
Fort Bend County.
In addition to serving as president of our State Association in
1934-35, Mr. Mitchell was for 14
years a member of the State Executive Committee, and a leader in public school education in Texas.
A native of Columbus, Texas, Mr.
Mitchell received his elementary
education in Kendleton and entered
the high school denartment of Wiley
College in 1894. He com1Jleted his
high school work in 1898, ar>d received the Bachelor of Arts degree
from Wiley in May, 1903. After
teaching one year in Simonton, he
came to Powell Point in 1904 to begin his long career of service to the
people of this community.
In recognition of Mr. Mitchell's
enviable record of service, a public
program in his honor was given at
Kendleton on Sunday. June 13, 1954.
A bronze engraved nlaoue was presented by Mrs. Lula B . Gnodman,
representing the Colored Teachers
Club. A. W. Jackson of Rosenberg,
serving as master of ceremonies for
the occasion. introduced the following guests: Mr. Guy Wynn, County
School Superintendent; Mrs. Mattye
Schulze, former County School Superintendent; Mr. F. C. Herndon,
Superintendent of Lamar Consolidated Independent School District;
•

Continued on Page 27
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ereign power or any prescribed independent authority of a govern• Continued from Page 19
mental nature.'
The third important legal status of
laws were brought to America by
the colonists. However, in the course the public school teacher is that of
of time the courts have modified the quasi-independent contractor ( quasi
doctrine of unlimited parental au- connotes the resemblance, and supthority over the child in the matter poses a little difference, between
of education. Moehlman says: "The two things. An independent coneducational program in the Amer- tractor is one who in exercising an
ican tradition rests with the com- independent employment, contracts
munity, where it operates to a large to do a piece of work according to
extent as an extension of the home."' his own methods, and without being
Edwards states: "By the act of send- subject to the control of his employing a child to school the parent dele- er except as to the results of his
gates to the teacher the authority work). Foley states:
to discipline the pupil for all ofHiring teachers is the same as
entering into contracts with infenses against the good order and
dependent contractors for the
effective conduct of the school."'
The courts have always held that
performance of specified work,
the authority of the parent to chasand in such instances, persons
performing the work are not
tise the child may be delegated.' It
was this delegation to the teacher of
servants of the board but of the
the parent's power to chastise a
contractor. The board is not
child that established for the teacher
liable for their negligence unless
the status of in loco parentis. It
the work is attended with inherent danger or is of such charmight be pointed out here that the
acter that the duty to exercise
authority of the teacher over the
proper care could not be dichild is not as broad as that of the
parent, but is limited to the restricverted."
tions of the teacher's jurisdiction and
The fact that a teacher is not an
responsibility as a teacher. Some of agent nor a servant of the school
the 1 e g a 1 principles governing board carries with it the corollary
teacher-pupil relations have been that the legal principle of respondeat
transferred from that phase of law superior (a principal is responsible
which has to do with master and for the acts of his servant or agent)
servant or apprentice. One of these' does not exist between teacher and
principles is that the master has the school board. When these facts are
right to punish his apprentice. It is coupled with the prevailing doctrine
this legal status that invests the that a school board may not be sued
teacher with the almost universal for its own torts nor those of its
right to punish pupils.
employees; the teacher is placed
The second legal status of the squarely in the position of being
public school teacher is that of a liable for all torts committed in the
public employee, as opposed that performance of his contract. This
of a public officer. A distinction be- teacher liability for negligent contween public officers and public em- duct in the performance of everyday
ployees is of importance legally for duties makes him "sitting duck" for
the teacher because their status damage suits. A subsequent article
would be greatly affected by the will go into details on this.
Other phases of the legal status of
body of legal proscriptions dealing
with public officers in general. The the public school teacher deal with
common law remedies available to such subjects as minimum salary
public officers and public employees laws, tenure laws, retirement laws,
are different. Public employees are leave of absence, political activity,
denied mandamus (a court writ jury service, freedom from insult or
commanding a specified thing be abuse, garnishment of salary, discipdone) and quo warranto ( a writ line of pupils, and the duties of the
brought before a proper court to teacher.
1 Arthur B. Moehlman . School Administration
inquire by what right or warrant a (Boston:
Houghton Mifflin Company, 1940. pp.
11
& 149.
person or corporation exercises cer2 I. Newton
Edwards, The Courts and the
tain powers) . The distinguishing Public Schools (Chicago : University of Chicago
Press, 1940. p . 575.
characteristic between a public offi• Harris v . State, 115 Ga. 578; Howe v. Rugg,
Iowa 606.
cer and a public employee is that a 117• State
ex rel. Halloway v. Sheats, 83 So. 508
public employee has no authority to (Fla .); Leyme v. Johnson, 288 Pacific 858.
• Thomas Hoppin Foley, "An Analysis of Staexercise his own right of any sov- tutes and Judicial Decisions in the United States
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increases in their enrollment as well
as other efforts at evasion which
have not yet been publicized.
By and large, however, we may
assume that the average citizen cannot afford private elementary and
secondary education for his children.
Also we have reasons to believe that
philanthropic efforts to support segregated schools with state subsidy
would be declared illegal. In the
final anaysis therefore it would
seem that the issue of desegregated
schools will have to be met. The
South as well as other areas of the
nation will have to find ways of
obeying the new law of the land.
Suggested Approaches to the
Improvement of Intergroup Relations

•

Through the efforts of universities, thousands of individuals over
the nation, and hundreds of organizations inclusive of educational,
church, civic, labor, fraternal, municipal, and welfare groups, we have
learned a considerable amount about
how to improve our intergroup relations. The challenges presented by
the Supreme Court decision now
offer a dynamic laboratory within
which to effect many of our known
and established techniques. There
are still countless other individuals
and groups, however, who have not
been concerned except in a broad
and general way with the problems
inherent in this field. It is assumed
that they will now wish to think
more deeply upon these questions
and will desire to actively participate with other individuals and
groups in meeting the challenges of
desegregated schools and the improvement of relations between the
various groups who comprise our
communities and nation.
At present in the Office of Education, we are engaged in the preparation of a packet of materials and a
guide to their use in the field of
intergroup education. It is the second such guide and packet of materials which has been prepared in
this field in the Office, the first
having been organized prior to the
Supreme Court decision and constructed primarily for the use of
teachers. The present materials and
guide are organized for use by the
community adult lay leader and lay
citizen groups who are interested in
the general considerations and methods of working for the improvement
of human relations.
TEXAS STANDARD

Our view and the philosophy
underlying the guide are that the
various communities will and must
evolve their own approaches to and
eventual solutions of their problems. The outcomes will be based
on and will reflect local conditions,
local desire, and local effort. Set
forth in the guide are the broad
principles and fundamental underlying assumptions in human relations by which desirable, democratic
practices may be achieved if agreed
to and acted upon.
The project represents the joint
endeavor of the National Education
Association, the American Teachers
Association, the U . S. Office of Education and a private donor, together
with numerous organizations in the
field of intergroup relations which
contributed materials. The N. E. A.
will distribute the materials on a
loan basis beginning in September.
In conclusion we reiterate the
view that the opinion by the Supreme Court on May 17 has brought
to the fore the fundamental issue of
segregation in our national life. It
has set the stage for the correction
of a long-standing condition which
has contributed to our disunity,
wasted our human resources, and
deprived millions of persons from
obtaining desirable standards of
living, good health and secure employment which are among the many
other requisites of the good life.
It remains for the people of "good
will"-those who believe in the
democratic way of life-to accept
the challenge presented by the Court
and to work in every conceivable
way for the realization and practice
of democratic principles. The key
to the success of integrated schools,
as with integration in all spheres of
human relationships, will be the extent to which respect for all human
beings, irrespective of differences,
may replace distinction made on the
bases of race, color, religion, place
of birth, language or other differentials. Persons from every walk of
life and from all groups should be
given opportunity to participate in
the planning, programming, and operation of the conditions under
which they will live.
In the school program certain
principles apparently should guide
our efforts. (1) Every community
should resolve to desegregate its
schools at the earliest possible moment. (2) Every child should be
permitted to attend the school closest

to his home or the one which offers
education in his special interests or
needs. (3) All present and subsequent educational facilities and opportunities in the community should
be made available to all children
without distinction as to race, creed,
color or other differentials. (The
same situation should apply to institutions for adults.) (4) Within
the school program, no discrimination should apply or other situations
be permitted wherein any child may
be made to feel rejected or unwanted. (5) Teachers, administrators,
and other school personnel should
be selected and utilized based on
merit-inclusive of preparation, experience, and special competencies.
(6) P. T. A.'s should be reorganized
without distinction as to race.
(Teachers' associations and professional organizations similarly should
be so organized.) (7) Principles of
intergroup education should be incorporated in the learning experiences of children throughout the
entire curriculum. (It is recognized
that many teachers will need to be
educated in this field both as to the
principles and as to application.
(8) Ethnically derogatory data
should be removed from all instructional materials .
These principles suggested are not
oresumed to be all-inclusive. They
do suggest, nevertheless, some of the
major obstacles to be overcome in
the achieving of desegregation and
eventual integration in our public
schools.
In consideration of the fact that
the Supreme Court has rendered its
interpretation of the laws under
which we live in the tradition of the
highest ideals of democratic society;
that we know now that which we
must and should do in the spirit and
letter of the law; and that we know
a good bit about how to do what we
ought and must do-these considerations should take us a long way
towards the early accomplishment
of what those of us of good conscience feel that we should never
have permitted for so long a period.
NOTES .
1 Segregation in the Public Schools, Senate
Document, No. 125, 83rd ConPress, 2nd Session ,
U . S . Government Printing Office, Washington.
2 Supreme Court of the United States, No. 8,
October Term, 1953. (Spottswood Thomas Bolling vs. Melvin Sharpe, et al.) May 17, 1954.
3 Senate Document No . 125, p . 11. cited.
• Ibid, p. 12.
5 Supplemental Brief for the United States on
Reargument, in the Supreme Court of the
United States, Nos. 1, 2, 4, 8, 10. October Term,
1953. p. 154-155.
0 Ibid. p . 156-157. (See Georgia vs. Tennessee
Copper Co., 206, U. S. 230 ).
T Ibid. p . 169.
8 Ginsberg, Eli and Bray, Douglas W .
T he
Uneducated, Columbia University Press, New
York, 1953, p. 14.
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Quoting Pearson, "The number of
audio-visual aids that can be created
from paper seems to be limited only
by the amount of cutting, folding,
and gluing that a person is willing
to do."
Although it was not part of the
original plan, the judges identified
ten additional entries for which they
wanted to give special recognition.
Carmelita Barquist, biology teacher in the Salem High School, Salem,
Oregon, reported how she encouraged her students to develop originality, ingenuity, and inventiveness.
The judges were impressed by the
many student projects which she
handsomely portrayed with fullcolor photographs. Mrs. Harriet
Brockenbrough of Hermitage High
School, Richmond, Virginia, reported very interesting and worthwhile
experiences which grew out of her
students' work on bulletin board displays. Not only did the displays help
the students see the modern applications of science, but the preparation
of the displays introduced them to
many other worthwhile activities.
The students were impressed by
how much cooperation they received from manufacturers, government
agencies, and individuals in the community.
Jeanne L. Gelber and Edith S.
Hodges presented as their best idea
of the year the work they are doing
with their science club in the Robert
E . Lee High School, Houston, Texas.
The outstanding features of this club
have been the industrial and community visits made by the members.
The activities of the club have been
very successful in increasing student
interest in science.
Three teachers in the New York
City area were among those receiving special recognition. Philip Goldstein was honored for his work in
tests that tell a student not only
how much he knows, but also lets
him know how he might have learned some of the things he doesn't
know. Goldstein is chairman of the
biology department at Abraham Lincoln. Ray Miller reported how he
planned science field trips so his
students would be able to see science
in action. These trips featured the
interrelationship of science and business, recreation, health and .e verything else that goes on in New York
City. Miller teaches physics at the
TWENTY-SIX

Hunter College High School. Flora
Kahme, seventh and eighth grade
science teacher at the East Setauket
Elementary School, told how she
"blew up" a typical piece of demonstration apparatus so all of her
youngsters could really see what
was going on.
Robert Molkenbur of Central
High School, St. Paul, Minnesota,
keeps up the enrollment in his chemistry classes by adjusting the offerings to the evolving interests of his
students and the changing cultural
and vocational patterns in his community. Thus he meets the competition from glamorous and exotic
careers. Colonel J . Edgar Morris
presented as his best idea of the year
the work he has been doing with his
honors science program at the
Brown Community High School,
Atlanta, Georgia. This problem enables Col. Morris to give superior
students the kind of encouragement
they deserve without burdening the
average student with inappropriate
instruction. Quoting him, "This program has helped to make the gifted
pupil as popular as the star athlete.
Pupils are anxious to get into the
program as evidenced by the fact
that these classes are among the
largest in the school with a waiting
list of pupils wanting to get into one
of them."
Clifford R. Nelson, general science
teacher in the J. W. Weeks Junior
High School in Needham, Massachusetts, has made a study of reading difficulties and how they contribute to success or failure in
learning science. He has learned
that the standard reading tests do
not provide adequate measures of
students' abilities to read science
materials. Brother J. George of the
De La Salle Institute, Chicago, reported his experiences in the development of new experiments in radio
for his high school physics laboratory.

In keeping with the practice established in the 1954 program, the winning teachers in 1955 will be invited
to receive their awards at the banquet meeting of the annual convention of the National Science Teachers
Association to be held at the Netherland Plaza Hotel in Cincinnati,
Ohio, on March 24-26.

Awards are divided equally among
eight regions of the country so that
students are not competing with "the
whole world" but only with fellow
students in their own region.
Purposes of the Science Achievement Awards program are: to encourage laboratory and experimental work in science; to help develop
early and lasting interest in science;
to assist older students in thinking
about careers in fields of science
and engineering; and, in general, to
aid teachers in achieving the commonly accepted goals of science instruction for all students. Additional information about the program
may be obtained from the Future
Scientists of America Foundation,
National Science Teachers Association, 1201 Sixteenth Street, N. W.,
Washington 6, D. C.

WHAT'S NEWS IN YOUR SCHOOL?

Are there new members on
your faculty this term? Did some
members of last year's staff receive a promotion? Do you have
a new gym? Any new interesting
developments in your school system? Other teachers over the
state will want to know about
little things which may not appear
to you to be news.
Will you please serve as a reporter for NAMES AND NEWS,
a regular feature of the TEXAS
STANDARD? Send us today,
short items about yourself, your
teachers and your school. If you
know of teachers who have retired, married, or left the profession for some reason, we would
like to know about it.
We are interested, too, in special articles about your school and
your work, which you may wish
to send for publication in some
future issue of the STANDARD.
Send your news items for the
next issue to:
TEXAS STANDARD
1191 Navasota Street
Austin 2, Texas
TEXAS STANDARD
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Comm ittees for Teachers State Association 1954
BUDGET COMMITTEE
Mr. H. L. Walton
Mr. F. A. Greer
Mr. L. A. Morgan
II. FINANCE AND MEMBERSHIP
Mr. H. L. King, Chairman
Mr. T. C. Calhoun
Mr. Leslie J. White
III. CONSTITUTION COMMITTEE
Mr. T. C. Calhoun, Chairman
Mr. Scott E. Johnson
Mr. B. C. Murray
Mr. C. Emerson Jackson
Mr. A. Tennyson Miller
Mr. R. W. Stafford
Dr. Ira Bryant
Mr. E. F. Green
Mr. T. V. Glover
IV. RESEARCH COMMITTEE
Mrs. Ellie A. Walls, Chairman
Dr. Ira B. Bryant
Mrs. Elnita Stewart
Mr. W. L. D. Johnson, Jr.
Dr. R. O'Hara Lanier
Mr. R. S. Austin
Mr. 0. A. Rowe
Mr. D. Bradford
Mr. Emanuel Campbell
V. LEGISLATIVE COMMITTEE
Mr. J. S. Henry, Chairman
Mr. F. R. Pierson
Mr. W.R. Hicks
VI. NECROLOGY COMMITTEE
Mrs. L. C. Phillips, Chairman
Mrs. Ada Y erwood Simond
Mrs. W. H. Hamilton
Mr. B. T. W. Brembry
VII. RESOLUTION COMMITTEE
Mr. H. L. Gaines, Chairman
Mrs. Emma L. Harrison
Mr. T. G. Givens
Mr. Joseph Williams, Sr.
Mr. Milton Granville
VIII. TEACHER TRAINING
INSTITUTIONS
Dr. M. K. Curry, Chairman
Dr. J. N. Nelum
Dr. H. H. Hartshorne
Dr. J . M. Drew
Mr. T. W. Cole
Dr. M. L . Ore
Dr. J. S. Scott
Dr. Frank R. Veal
IX. ADULT EDUCATION
COMMITTEE
Mr. Thomas L. Holley, Chairman
Mr. Paul Rutledge
Mr. C. A. Harrison
Mr. R. C. Chatham
Mr. 0. M. Robinson
X. STUDY OF SEASONAL
OCCUPATIONS
Mr. D. M. White, Chairman
Mr. R. E. Bevis
Mr. J. W. Askew
XI. TEACHER TENURE
COMMITTEE
Mr. A. G. Hilliard, Chairman
Mr. Joseph McMillan
Mr. R. F. Sterling
Mr. H.J. Hendricks
Mr. Harry J. Hines
XII . N. E. A. PROMOTIONAL
COMMITTEE
Mr. L. F. Chaney, Chairman
Mr. R. G. Cofield
Mr. T. V. Glover
Mrs. E. M. Chisum
I.
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Mr. 0.A.Rowe
Mr. F. R. Rice
Mrs. E. M. Cawthorn
Mr. B. T. Wilson, Jr.
XIII.

PERMANENT HOME
COMMITTEE
Mr. H. L. King, Chairman
Mr. J. J. Wilson
Mr. T. C. Calhoun
Dr. W.R. Banks, Ex Officio
Member
Mr. F. R. Rice
Mr. 0. A. Rowe
Mr. R. S. Austin

XIV.

DEMOCRACY IN EDUCATION
Mr. J. M. Jacquet
MUSIC FOR FRIDAY NIGHT
Mrs. H. M. Yancy, Chairman
Mr. Dillard Warner

xv.
XVI.

AUDITING COMMITTEE
Mr. T. J. Downs, Chairman
Mr. R. S. Austin
Mr. R. W. Stafford

XVII.

ELECTION COMMITTEE
Mr. R. S. Austin
Mr. Leslie J. White
Mrs. Hazel Harvey Peace
Mr. J. J. Wilson
Candidate No. 1,
W. L. D. Johnson, Sr.
Candidate No. 2,
W. F. Bledsoe, Jr.
Candidate No. 3,
B. T. W. Brembry

XVIII.

PUBLICATIONS COMMITTEE
Mr. R. Hillard, Chairman
Miss N. R. Cobb
Mr. Edward M. Carroll
Mr. A. W. McDonald
Dr. W. R. Banks

XIX.

SECTIONAL GROUP
COMMITTEE
Miss Mable Kilpatrick, Chairman
Mrs. Ethel Ladner
Mrs. Othalene Daniels
Mrs. E. M. VanDyke
Mr. R. L. Thornton
Dr. Malvern L. Orr
Mrs. Effie M. Wilson
Mrs. A. V. Delly
Mr. Thomas E. Gray
Mr. Henry H. Carson
Mrs. Frankie Sheppard
Mr. Lewis H. Ritcherson
Mrs. Z. S. Coleman
Mr. Darral V. Hall
Mr. 0. J. Thomas
Mr. Wm. W. Bennett
Mr. R. W. Stafford
Mrs. Velma Jeter
Mrs. Nancy Sheppard
Mr. M. B. Davis
Mrs. M. E. Bryant
Dr. W. L. Cash
Mrs. Ira H. Johnson
Mr. Fred D. Batts
Mr. Joseph Jones
Mr. H. L. Dansby
Mr. E. E. Wheat
Mr. A. P. Watson
Miss J . Franke Fleming
Mr. C. A. Thomas
Mr. R. A. Moody

xx.

TEXAS COMMISSION ON PARTICIPATION IN LOCAL, STATE
AND FEDERAL AGENCIES
Mr. A. W. McDonald

T. B. Mitchell•
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Mrs. Joe A. Wessendorf£, member of
the State Board of Education; Mr.
Joe A. Wessendorf£, Richmond businessman; Dr. J. S. Scott, President
of Wiley College, Marshall, Texas;
Mrs. Shellie B. Swinson, representing the Grand Courts of Calanthe;
H. A. Snell, representing the Powell
Point High School; C. L. Jingles,
Principal of Sugar Land, representing the Colored Teachers of the
county; C. A. Johnson, representing the South Texas Teachers Association; Mrs. Willia C. Taylor,
representing the churches; Herman
Allen, representing the Powell Point
Alumni; and Mr. Wardell Thompson, representing the Texas Education Agency. Several vocal numbers were interspersed and all were
accompanied on the piano by M. E.
Howard, former principal, and
superintendent-elect of Powell Point
School.
As Mitchell retires from active
school work because of ill health,
the school board of Kendleton District has designated him Superintendent emeritus; and has recorded
in the board minutes that the prospective high school gymnasium shall
the named the "Tellie Mitchell
Gym."
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Unclaimed for May-June
E. L. Atwine, Weimar.
Mrs. Gladys R. Sadberry, Liberty.
Mrs. Clara Cameron Bedford,
Odessa.
J. W. Hoyt, Dallas.
Marguerite J. Burress, Houston.
Hariel Wiley, Dallas.
Mrs. Johnnie S. Clayton, Henderson.
Purvis M. Carter, Harlingen.
Eugenia Johnson, Midland.
Mrs. Thelma R. Rutledge, Houston.
Gertrude Booker, Corpus Christi.
J. K. Hammonds, Marshall.
Mrs. T. R. Lockett, Plainview.
C. L. Upthegrove, Houston.
C. M. Morgan, Palestine.
Nathaniel Austin, Brenham.
Mrs. J. C. Davis, Longview.
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